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The “Work in Progress Report 2024’ findings spotlights the prevalence of racism heing experienced at
school in Wales and offers ways forward. Let’s pause to really hear the participant voices, loud and clear.

This research re-emphasises systemic development needs and opportunity for multi-layered continuous anti-
racist professional learning, calling for pan-Wales synergy across policy implementation, standardised approaches
to ensure safeguarding and appropriate support for children and adults who experience racism as well as
community and family interventions. By committing to joined-up multi-disciplinary short-term and long-term
change, we can move towards an Anti-racist Wales. DARPL looks forward within our strong partnership with Show

Racism the Red Card, Wales.

Chaniefle Finughion,

DARPL Director-Founder

This is an excellent report and highlights the progress that Show Racism the
Red Card has made in Wales when it comes to educators feeling confident in
recognising racist incidents.

Their hard work and dedication in training existing and future educators is paying off, however what's clear from the
report is that this is an ongoing issue and more needs to be done. To build a truly inclusive education system, the

Welsh Government and local authorities need to do everything they can to support the excellent work that Show
Racism the Red Card does in educating the young people of Wales.

St Wileamg

Wales Policy Officer - NEU Cymru
Chair - Show Racism the Red Card's Wales Advisory Committee

Itis evident that many children and young people in Wales continue to face racism and racist incidents in
school settings.

This report plays a vital role in building upon our understanding of racism in education by highlighting the lived

experiences of those affected and issuing a clear call to action. | remain committed to advocating for a stronger,

more consistent response to racism in schools—this includes enhanced training and support for staff, improved

systems for addressing incidents, and the collection of robust national data. | welcome this report for reinforcing
the urgency of taking meaningful action in this area.

Rocco Ciguently,

Children's Commissioner for Wales
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WELGOME

FROM DEAN PYMBLE, CAMPAIGN MANAGER
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Welcome to Show Racism the Red Card’s research report into racism and anti-racism within the education system in Wales,

‘A Work in Progress: Understanding Racism and Anti-racism in Welsh Educational Settings’. On behalf of Show Racism the Red
Card (SRtRC), | would like to extend my deepest gratitude to everyone who contributed to this vital project.

At SRtRG, we have been committed to challenging racism
through education, awareness, and community engagement
since our founding in 1996, working directly with pupils, young
people, educators and other adults in education and their
workplaces. By addressing discrimination and prejudice, we
strive to create a fairer, more inclusive anti-racist society for
everyone.

This research represents a crucial step in understanding and
tackling racism in education across Wales. The insights shared
by students, teachers, researchers, and partners shine a light
on the lived experiences of racism within schools. These stories,
data, and perspectives are not just statistics—they are real
accounts of harm and exclusion, underscoring the urgent need
for systemic change.

Our aim is to use this research to:

@ Amplify voices that have often gone unheard.

@ Equip educators and policymakers with tools and strategies
to combat racism effectively.

@ Empower pupils to challenge discrimination wherever they
encounter it.

@ Adapt Show Racism the Red Card’s educational offering to
cater for the emerging trends of racism within education.

This report would not have been possible without the courage
and honesty of those who shared their experiences. Special
thanks go to the pupil researchers whose voices are central to this

work, the participants who trusted us with their stories, and the
many partners who collaborated with us. Your contributions are
atestament to the power of collective action in the fight against
racism and injustice.

As you read this report, please be aware that some of the content
may be distressing. Accounts of racism and its impact can evoke
strong emotions, and we encourage you to engage with this
material thoughtfully and with care.

Finally, this report is not just an endpoint; it's a call to action.
Together, we must commit to creating education settings where
every child feels safe, respected, and valued. Whether you are an
educator, policymaker, parent, or student, we invite you to join us
in taking a stand against racism in all its forms. Together, we can
make a difference.

Thank you for being part of this journey toward
equity and justice.

Dean Pymbote

Show Racism the Red Card Campaign Manager for Wales
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ANOTE ONLANGUAGE

Language can he complex and limited, especially when attempting to

group a wide range of lived experiences together. For the purposes of
this report, we will endeavour to be as specific as possible.

However, there will be occasions where the term ‘people who make up part of the Global Majority’
may be used. This is in contrast to terms such as BAME (Black, Asian and Minority Ethnic) due to
the fact that people from these backgrounds make up over 80% of the global population. The term
‘people who make up part of the Global Majority’ is intended to empower those who may otherwise
have been disempowered as a result of racism.

We acknowledge that there are some groups of people who may not feel this is reflective of them,
such as those from Gypsy, Roma, Traveller, or Jewish heritages, but we are intending to recognise the
perspectives of all those who experience or live with the threat of racism throughout this report.

Where the term Black is used, it will be capitalised, whereas white will not be. This is due to the use of
the term not only as a descriptor of skin colour but as a racialised identity, rooted in shared histories.

In addition to this, the term Islamophobia is used throughout as it encompasses the experiences of
both those people who are perceived to be Muslim and those who follow the religion of Islam.
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INTRODUCTION TO THE STUDY

EXECUTIVE SUMMARY

SHOW RACISM THE RED CARD ™

This report seeks to build a picture of how children, young people and educators experience racism and anti-racism in educational
settings across Wales. Using surveys, pupil-led research and staff observations with 1,492 individuals, Show Racism the Red Card has
sought to better understand the actions required to build a truly inclusive education system.

SUMMARY OF KEY FINDINGS

of educators surveyed feel confident or very
confident to recognise racist incidents in
their setting, compared to 487% in 2020.

7%

ONLINE SPACES

Educators perceive a growing influence from
external forces e.g. online spaces and racist
attitudes from home.

89%

\\\\\\I\\IIHI\\mmlmmu Wl

of educators helieve anti-racism training
would be beneficial for the children or
young people in their setting.

Where a curriculum is piecemeal or
educators are tick boxing the teaching
of diverse experiences (e.g. just covering
Black trauma such as enslavement and

not Black excellence or experience), this

Racism s based on skin colour, religion,
nationality/immigration status and culture
with a particular focus on anti-Blackness,
Islamophobia, antisemitism, and anti-
Asian sentiment, although, according to
respondents, pupils in English medium
schools are far more likely to express
misconceptions around immigration

than those in Welsh medium schools and
children in Welsh language secondary
schools are more likely to be targeted
hased on skin colour or religion, compared
to other settings.

NOT EQUIPPED

Younger children are not always equipped
to describe difference (e.g. skin colour

or religion) and so try to make sense
within their own frames of reference e.g.
chocolate buttons.

‘knowledge’ can be weaponised and used
to target pupils who make up part of the
Global Majority.

817%

of educators helieve anti-racism
training would be beneficial for the
staff in their setting.
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CONSEQUENGES

There appears to be a significant

reporting gap at secondary school level The young people involved in the research
with pupils perceiving racism to be far want perpetrators of racism to face
stronger consequences.

more widespread than recorded by staff.

Racist incidents are Most incidents involving

more widespread older children include
amongst older children

stereotyping.

o of educators surveyed have received
anti-racism training in the past 12 months
o compared to 27% in 2020.

Whilst there is a developing understanding of anti-racism,
the implementation of an anti-racist approach within

E D U c AT I 0 N education settings is patchy and often reliant on a few

committed individuals.

The young people involved in the research
want more anti-racism education.

EDUCATORS 0

Amongst younger el o sppacr bt |
children, racist them fllowing aracist incident.
incidents largely take

the form of leaving

H m = Educator perceptions/experiences (or lack thereof)
individuals out or

of racism can lead to minimisation of incidents or

highlighting diﬁerence even staff as perpetrators.
ina derogatory way.

6



DANGOS Y CERDYN COCH | HILIAETH =

SHOW RACISM THE RED CARD ™

SUMMARY OF RECOMMENDATIONS

m Welsh Government should review the support provision m Schools must continue to teach critical thinking skills,

available for staff working in education who experience
racism

Welsh Government should explicitly state how racism
and disclosures of racism fit into safeguarding duties

Welsh Government must clarify expectations around
the recording and reporting of racist incidents to allow
for consistency between local authority areas

All relevant stakeholders should continue to provide
ongoing training, resources and support materials for
educators

All relevant stakeholders should continue to offer
educators opportunities to boost their own knowledge
and understanding of decolonised content

Funding must be provided to offer opportunities for
high quality, direct anti-racism work with children and
young people

All'schools must recognise the need to integrate
themselves within the local community and act
appropriately upon this

Anti-racism organisations and Estyn should share case
studies of effective strategies to involve families and
communities in anti-racism efforts

More work must be done to explore how the Anti-racist
Wales Action Plan can complement the work being
done in schools

All schools should craft and utilise meaningful,
co-created, child-friendly anti-racism policies and
procedures

with a particular focus on questioning the motivation of
online sources

Welsh Government must ensure all pupils have access
to mental health services and resources with a specific
focus on and understanding of racism and racial trauma

Welsh Government should provide further resources
to strengthen the support on offer for staff who
experience racism whilst working in education.




DANGOS Y CERDYN COCH | HILIAETH =

SHOW RACISM THE RED CARD ™

INTRODUCTION

BACKGROUND AND CONTEXT

The population of Wales is changing. According to 2022 Census
data, in 2021,93.8% of people in Wales identified as white (down
from 95.6% in 2011). Of those, 90.6% identified as White Welsh,
English, Scottish, Northern Irish or British, 01% identified as
Gypsy or Irish Traveller and just below O1% identified as being
of Roma heritage. The numbers of those from Gypsy, Roma

and Traveller heritages are likely to be underreported due to
documented mistrust of authority (Sweeney and Matthews,
2017).12.9% of people identified as Asian, Asian Welsh or Asian
British, up from 2.6% in 2011.16% of people identified as Mixed
or Multiple ethnic groups up from 1% in 2011. 0.9% of people
identified as “Black, Black Welsh, Black British, Caribbean or
African whilst 5% of respondents chose to bypass the tick boxes
altogether and instead write in their own identity.”

Wales is becoming an increasingly diverse population and the
percentage growth of minoritised ethnic groups is even larger
when just looking at the young, with 9.2% of 0-15-year-olds in
2022 being identified as of ‘Black, Asian, Mixed or other ethnic
minority” heritage.® As such it must be asked what is being done
to acknowledge this in all of Wales' education settings, whether
culturally and ethnically diverse or not, to allow all children and
young people to thrive?

Whilst there have been pockets of strong anti-racist practise in
schools in Wales throughout the years, with one notable example
being the work of Wales' first and only Black headteacher, Mrs
Betty Campbell, much of the work has been piecemeal.

(®)

“WALES IS BECOMING AN
INGREASINGLY DIVERSE
POPULATION’

Previous Show Racism the Red Card (SRtRC) evaluation

forms revealed that many viewed racism strictly in terms

of the interpersonal and that a one-off pupil workshop from
organisations such as Show Racism the Red Card was the extent
of their anti-racism work. There has been a lack of diversity

in the teaching workforce, a lack of policy and little deep or
meaningful conversation about what race and racism mean in
the local context.

),
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As aresult, both SRtRC's 2016* and 2020° research reports
found many children were experiencing racism in school, with
respondents mainly focusing on racism at the interpersonal
level. However, recent years have seen Welsh Government
commitment to improving this through the Anti-racist Wales
Action Plan (ArWAP), a new curriculum and the creation of

the Diversity and Anti-racism Professional Learning (DARPL)
Community of Practice. Whether this will serve to counter
balance legitimised Far Right rhetoric both in politics and
mainstream media (as challenged by the UN Committee for
the Elimination of Racial Discrimination in August 2024)° and
the accompanying racist riots of 2024 remains to be seen. This
report seeks to provide an update to the SRtRC report of 2020
and to build upon our understanding of where we are in the fight
against racism.

'Sweeney S. and Matthews Z. (2019) Friends, Families and Travellers A guide for professionals working with Gypsies, Roma and Travellers in Children’s Services [Online].

Available at: A-guide-for-professionals-working-with-Gypsies-and-Travellers-in-the-public-care-system.pdf Accessed: 18/12/24.

AWelsh Government (2022) Ethnic group, national identity, language and religion in Wales (Census 2021) [Online]. Available at: Ethnic group, national identity, language and religion in Wales (Census 2021) [HTML] | GOVWALES Accessed: 18/12/24
Welsh Government (2022) Stats Wales: Ethnicity by Age and Sex [Online]. Available at: Ethnicity by Age and Sex (govwales) Accessed: 18/12/24
“Show Racism the Red Card (2016) Racism and Anti-racism in the Welsh Education System [Online]. Available at: ShowRacismtheRedCardReportSeptember2016.pdf Accessed: 18/12/24

“Show Racism the Red Card (2020) Racism in Wales? Exploring Prejudice in the Welsh Education System [Onling]. Available at: RacisminWales-ExploringracismtheEducationsystemMay2020F.pdf Accessed: 18/12/24

8United Nations (2024) Experts of the Committee on the Elimination of Racial Discrimination Note Swift Response by the United Kingdom to Investigate Recent Racist Riots, Ask about Compensation for “Windrush”
Scandal Victims and Immigration Law Reform’ Media Centre [Online]. Available at: Experts of the Committee on the Elimination of Racial Discrimination Note Swift Response by the United Kingdom to Investigate Recent Racist Riots, Ask about

Compensation for “Windrush” Scandal Victims and Immigration Law Reform | OHCHR Accessed: 18/12/24
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RESEARCH OBJECTIVES

The aims of this report are:

To understand the prevalence and impact of racism in
Welsh schools in 2024

m To understand how various stakeholders, including pupils,
leaders and educators, promote and experience anti-
racism in schools in Wales

m To understand the effectiveness of reporting and
recording policies and procedures in schools in Wales

RESEARCH QUESTIONS

The main questions the report will strive to answer are:

What are the common forms of racism encountered in
Welsh schools?

m How do stakeholders perceive the effectiveness of current
anti-racism work?

m What are the recommended actions to combat racismin
education?

S

SHOW RACISM THE RED CARD ™
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THEORETICAL FRAMEWORK

To best understand the theoretical underpinning of this
research, it is important to first focus on what we understand
by the term racism’. There are significant differences in the
definitions of racism used in Wales. The Equality Act 2010
provides the legal framework around racism and defines it as
racial discrimination, with race including colour, nationality, or
ethnic or national origins.’

SRtRC subscribe to a 2022 definition co-created by staff at the
organisation with a variety of lived and professional experiences
of racism and anti-racism:

Racism is a system of power, which perpetuates prejudice,
discrimination and oppression.

Lived experience can come from direct and indirect racism
whether intentional or unintentional. It impacts people
personally, economically, and socially.

Racism asserts that groups of people are inferior or superior
based on:

Skin colour Religion Nationality Culture

Racism was constructed historically, resulting in structural
outcomes of advantage and disadvantage.

** Disclaimer - Racism has been around for hundreds of years. No definition can
encapsulate the lived experiences of those that face racism. E

UK Government (2010) Equality Act’ Legislation.gov.uk [Online]. Available at: www.legislation.govuk/uk|

LITERATURE REVIEW

NN
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Unlike the definition provided by the Equality Act 2010,
this definition recognises individual prejudice to systemic
enforcement of advantage and disadvantage based on race
(Delgado and Stafancic, 2010) °, a model also supported in the
Stephen Lawrence Enquiry (Macpherson, 1999) that examined
the Metropolitan Police's handling of the murder of Stephen
Lawrence. Focusing on institutional racism, it defines this as “the
collective failure of an organisation to provide an appropriate
and professional service to people because of their colour,
culture, or ethnic origin.”©

However, SRtRC have broadened the definition of race to include
religion due to the (incorrectly) perceived entwined nature

of skin colour and religion by many of those who perpetrate
racism. For example, many people with Black or brown skin
colours often find that their religion is assumed to be Muslim
and receive Islamophobia as a result. Therefore it can be difficult
to disentangle the two and so SRtRC includes religion in this
definition. Additionally, the focus on lived experience takes

into account the many forms racism can take, from structural
inequalities to everyday racism, as highlighted by Philomena
Essed.”

The SRtRC definition also subscribes to the position that racism
upholds the idea that certain races have inherent traits making
them inferior or superior and that racism is a social construct
that may be deconstructed. This is of significant importance to
the ethos of the organisation as it is a core belief that education
and awareness-raising can overcome racism in all its forms.

10/16/contents Accessed: 18/12/24

8Show Racism the Red Card (2024) Anti-racism Champions: Using the Olympics and Paralympics to Educate Against Prejudice p.6 [Online]. Available at: Anti-Racism Champions - Show Racism the Red Card Accessed: 18/12/24
“Delgado, R. and Stefancic, J. (2010) Critical Race Theory: An Introduction. New York University Press, 2011, Seattle University School of Law Research Paper No. 10-22, Available at: https:/ssrn.com/abstract=1640643 Accessed: 18/12/24

"“Macpherson, W. (1999) The Stephen Lawrence Enquiry Cm 4262-I [Online]. Available at: https:/assets.publishingservice.gov.uk/media/5a7c2af5640f0b645ba3c7202/4262.pdf Accessed: 18/12/24
"Essed, P. (1991) Understanding Everyday Racism: An Interdisciplinary Theory. SAGE Series on Race and Ethnic Relations, Volume 2. Thousand Oaks, CA: SAGE Publications, Inc. [Online] Available at: https:/doi.org/104135/9781483345239 Accessed: 18/12/24

10
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PREVIOUS RESEARCH

When Show Racism the Red Card first released reports on
experiences of (largely interpersonal) racism in Wales' schools

in 2016 and 2020 %, there was very little research available.
However, since that point there has been an ever-growing

body of work with which we can compare results. In addition

to earlier research and reports from Estyn (2019)® and EYST et
al. (2018), there have been a number of publications in recent
years. Abramson et al.s (2021) ‘Show us You Care’ report drew on
interviews with children and young people who had experienced
racism and made recommendations around the unconscious bias
of teachers, improving reporting procedures and mental health/
wellbeing support.®

This has been echoed and built upon in the Children's
Commissioner for Wales (2023) Spotlight Report: ‘Take it Seriously”
Children’s experiences of Racism within Secondary Schools,

which recognises the need to avoid minimisation and provide
more education for both young people and teachers®, as well as
in-depth Gwent-focused research from Davis, S, Haughton, C,
Fernandes, J., Andrews, L. and Akmal, B. (2023)."

Reports have also sought to better understand the structural and
institutional nature of racism in education with the Education
Workforce Council (2020) highlighting racial disproportionality

in the teaching workforce (which led to Welsh Government
actions such as new teaching bursary for those who make up
part of the Global Majority),® Abramson (2024) reporting on the
overrepresentation of Black and Roma pupils, in particular, in
school exclusions in Wales and the link between inadequate

handling of racist incidents and the exclusion of those who react,”
and the Equality and Human Rights Commission (2023) noting
that the picture around attainment is unclear®

The EHRC's Is Wales Fairer? (2023) report found that children
from Gypsy, Roma and Traveller backgrounds? had significantly
lower attainment levels than other children at foundation phase,
while those from Black, Asian and Minority Ethnic” backgrounds
achieved better results than white British children upon leaving
school, although this data has not been broken down by ethnic

group.

POLICY CONTEXT

Wales currently offers a uniquely supportive environment for
anti-racism work. The UK Government’s Equality Act 2010
outlines legal protection from racial discrimination but Welsh
Government (WG) has sought to take this further. In a more
general context, WG has signed the first-of-its-kind Well-

being of Future Generations Act (2015) into law. This requires
policymakers to recognise and take into account the longer-
term impact of any new policy when making decisions, with the
aim of building ‘a more equal Wales”and ‘a Wales of cohesive
communities’ (amongst other things).”

“Show Racism the Red Card (2020) Racism in Wales? Exploring Prejudice in the Welsh Education System [Online]. Available at: RacisminWales-ExploringracismtheEducationsystemMay2020F.pdf Accessed: 18/12/24

PEstyn (2019) Healthy and Happy - School Impact on Pupils' Health and Wellbeing - Thematic Report [Online]. Available at: Healthy and happy - school impact on pupils’ health and wellbeing (govwales) Accessed: 18/12/24

“Ethnic Minorities & Youth Support Team Wales, Show Racism the Red Card, Race Council Cymru, TGP Cymru (2018) Experiences of Racism & Race'in Schools in Wales [Online].
Available at: httj

-/lwww.eyst org.uk/assets/experiences-of-racism-and-race-in-schools-in-wales.pdf Accessed: 18/12/24

Abramson et. al (2021) Show Us You Care: exploring the cumulative impact of racism upon racialised young people in the Welsh education system. [Online]

Available at: https:/racealliance.wales/wp-content/uploads/2021/04/Show-Us-You-Care-Full-Report-Lpdf Accessed: 18/12/24

"Children's Commissioner for Wales (2023) Spotlight Report: ‘Take it Seriously” Children’s experiences of Racism within Secondary Schools. [Online].
Available at: https:/www.childecomwales.org.uk/wp-content/uploads/2023/11/CCfW-Spotlight-Report-%E2%80%93-Racism-in-Schools_231123 pdf Accessed: 18/12/24

"Davis, S, Haughton, C, Fernandes, J, Andrews, L. and Akmal, B. (2023) Regional Research into Racist Incidents / Racist- Bullying / Reporting / Non-Reporting in Schools and Recommendations for Practice, Policy, and Research (a small-scale study) [Online].
Available at: https://www.gwentsafeguarding.org.uk/assets/en-documents/Gwent-research-into-racism-and-racist-bullying.-Final-copy.pdf Accessed: 18/12/24

*®Education Workforce Council (2020) Ethnic minority representation within the school workforce in Wales [Online]. Available at: file Accessed: 18/12/24

*Abramson, J. (2024) Right to Education: Reflecting upon school exclusions experienced by minority ethnic pupils in Wales. [Online]. Available at: Right to Education - Reflecting upon school exclusions experienced by minority ethnic pupils in Wales.pdf -
Google Drive Accessed: 18/12/24

PEquality and Human Rights Commission (2023) Is Wales Fairer? [Online]. Available at: Equality and Human Rights Monitor 2023: Is Wales Fairer? | EHRC (equalityhumanrights.com) Accessed: 18/12/24
ZPeople from Gypsy, Roma or Traveller backgrounds are frequently grouped together. However, it must be noted that individuals both between and within these groups have a diversity of experiences.

2\elsh Government (2016) Well-being of Future Generations Act 2015 [Online]. Available at: Well-being of Future Generations (Wales) Act 2016: the essentials [HTML] | GOVWALES Accessed: 18/12/24
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In addition to this, WG formulated the Anti-racist Wales
Action Plan (ArWAP) in 2022 and updated it in 2024%. The
ArWAP includes a section of required actions (complete with
accountability measures such as naming responsible groups
and setting timeframes) for the education sector. These have
been created in response to previously mentioned reports
and widespread consultation. Actions are for schools, further
education and higher education and include a focus on
workforce, wellbeing, curriculum and educational outcomes.

Further actions to embed anti-racism in education have been
recommended by Professor Charlotte Williams' Black, Asian

and Minority Ethnic Communities, Contributions and Gynefin in
the New Curriculum Working Group (2021) and accepted in full
by Welsh Government. These include a focus on the upskilling
of education staff through ongoing and deep professional
learning. Welsh Government has funded the Diversity and
Anti-Racism Professional Learning (DARPL) group to action
these recommendations. This group is made up of partners
from a wide range of anti-racism groups and educational
establishments and organisations across Wales (including
SRtRC) and has been at the forefront of a collaborative approach
to anti-racism work, particularly in terms of professional learning
for teachers and education leaders.

There has also been curriculum change in the form of the
Curriculum for Wales which is based around the four purposes,
one of which being to create ‘ethically informed citizens of Wales
and the world'.

There is now also a specific requirement to
teach the stories, past and present, of “Black,
Asian and Minority Ethnic people’. >

These policies have mostly been made since Show Racism
the Red Card's last report into racism and anti-racism in
the education system in 2020, the impact of which will be
considered further in this report.

Z\Welsh Government (2022, updated 2024) Anti-racist Wales Action Plan [Online]. Available at: Anti-Racist Wales Action Plan (govwales) Accessed: 18/12/24
%Welsh Government (2020, updated 2022) Curriculum for Wales [Online]. Available at: Developing a vision for curriculum design - Hwb (govwales) Accessed: 18/12/24

12
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RESEARCH DESIGN

We have taken a mixed methods approach to this research.
Whilst a quantitative approach allows us to bench mark progress
and monitor change, a qualitative approach is also needed. Lived
experience can take many forms and SRtRC subscribes to the
Macpherson report (1999) definition of a racist incident as ‘any
incident that is perceived to be racist by the victim or any other
person’® This perception and experience is of great importance
and must be captured effectively.

Taking a qualitative approach (as part of a mixed methods
framework) also allows research participants the opportunity
to discuss any areas of racism or anti-racism that may not yet
have been considered or may have been disregarded or under-
explored.

SAMPLE SELECTION

Since SRERC is a charity, this research has not been externally
funded and so the more convenient non-probability sampling
was utilised.

Our target populations were pupils in schools in Wales, school
educators (teachers, teaching assistants and senior leaders,
for example), school governors, parents, and those working

in education policy. The research is not intended to make
generalisations about these whole populations, but to get a
better understanding of some of the experiences of those

in education in Wales. As such, we used voluntary response
sampling for surveys with educators, school governors and
parents. Invitations to complete the survey were shared with our
mailing lists, through the National Education Union mailing list,
via the Directors of Education for local authorities and reshared
by various organisations through our social media accounts.
OR codes were also given out at staff training sessions and at
events such as conferences and the Urdd Eisteddfod.

METHODOLOGY

For our research with children and young people, we have
utilised children as researchers in secondary schools, allowing
them choice around questions to ask in school surveys and
having them recruit participants. We have also included staff
observations of pupil responses to questioning around racism
during primary school workshops.

When recruiting for interviews with those working in education
policy, we sent emails to key policymakers and implementors,
along with surveys for parents. However, the response rate was
disappointing, and so results have been omitted.

Whilst we recognise the risk of self-selection bias, particularly
that those who partake in the research may do so because the
topic is one that they feel strongly about, the data is still of value
as it may allow us to deepen our understanding and knowledge
around racism and anti-racism in Welsh education.

DATA COLLECTION METHODS

A variety of data collection methods were utilised to ensure we
were best meeting the needs of the target groups.

@ Surveys

Online surveys were used to gather the responses

of educators, governors, and parents due to their
convenience and anonymity. They are quick and easy to
fillin and return, can be accessed in English and Welsh
and are accessible for all with a device.®

Whilst this may have been prohibitive for some, it is
extremely rare that someone operating in education does
not have access to the internet.

%Macpherson, W. (1999) The Stephen Lawrence Enquiry Cm 4262-I [Online]. Available at: https:/assets.publishing service.gov.uk/media/5a7c2af540f0b645badc7202/4262.pdf Accessed: 18/12/24

ZWhilst SRtRC would have liked to have created these surveys in a wider range of languages, we did not have the resources to do so.

13
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A mix of open and closed questions were used, ensuring
participants felt they had the opportunity to share their
thoughts whilst also building on questions asked in
previous research.

The educator survey had 532 responses with responses
being evenly spread between rural, suburban, and

urban areas (with slightly more responses coming from
suburban areas) and across all local authorities in Wales,
although Monmouthshire is overrepresented, and Cardiff
and Newport are underrepresented. Additionally, there
was even coverage of areas by level of social deprivation.

50% of respondents were teachers and
10.7% were teaching assistants.

21.3% of respondents were senior leaders and 4.7% were
governors with the rest of the respondents being made
up of administrative staff, pastoral staff, lunchtime
supervisors, lecturers or ‘other’. Respondents were
invited to write in their ethnicity, with at least 4.5%
heing from the glohal majority. However, this is likely to
be an underestimation as many respondents have put
‘British’ or ‘Welsh’ without noting skin colour. As a point
of comparison, 1.3% of teachers in Wales make up part of
the global majority this year” and 2.5% of school support
staff (including teaching assistants) in 2021 (the latest
figures available at time of publication).”

15% of respondents were based in Welsh medium
schools and 3.3% in dual stream settings with the rest in
English language institutions. The full educator survey
and additional data can be found in Appendix A.

Whilst a survey for parents was promoted, the take up
of this was limited and so these responses have heen
omitted from this report. Further research is required
with this group.

@ Pupils as Researchers

SRtRC has a wealth of experience in delivering anti-
racism education to people of all ages. Due to the open,
honest and nurturing environment created in our pupil
sessions, pupils often reveal information about their
firsthand experiences of racism that often their teachers
are unaware of. We are also aware that pupils may be
even more open with their peers.

Following a pilot of our Leaders of Now pupil ambassador
programme in secondary schools in 2022-23, we saw a
deeper level of honesty when surveys were administered
by pupils themselves. Therefore, we wanted to hand over
responsibility for this to pupils to conduct within their
own schools. Research took place in 4 secondary schools
in North Wales and was led by SRtRC-trained pupil
ambassadors, with roughly 870 responses.

As such, the questions and approaches taken varied (see
Appendix B) but it was still possible to draw out general
themes, as highlighted in the results section.

@ Staff Observations

SRtRC staff observations of our standard pupil
workshops were used to gather the thoughts and feelings
of primary-aged children. This was deemed to be most
inclusive as the approach does not rely on literacy levels.
It also allowed the researcher (a SRtRC trained facilitator)
to monitor the group for emotional impact and to ensure
that no harm was caused.

lllustrative questions and discussion points can he found
in Appendix C.

" Welsh Government (2024) School Workforce Annual Gensus [Online]. Available at: Teachers (headcount) by ethnicity and sector (govwales) Accessed: 02/01/25
%\Welsh Government (2022) School Workforce Census results: as at November 2021 [Online]. Available at: School Workforce Census results: as at November 2021 [HTML] | GOVWALES Accessed: 02/01/25
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DATA ANALYSIS

As this research uses a mixed methods approach, content analysis
is used to examine textual data and identify trends and themes
whilst cohort analysis is applied to the quantitative data used.

ETHICAL CONSIDERATIONS

When carrying out this research, there were several ethical
considerations to consider. For some, particularly those with
lived experience, racism can be a difficult and sometimes
triggering topic to think deeply or talk about. Therefore, it

was important to acknowledge this at the start of the survey/
interview/focus group and offer links to support services. For
pupil work, this involved checking in with the teacher and
reminding them of the support available around racial trauma.

Participants were asked to give informed consent to take part
(with parental consent required for primary school pupils)

to ensure that they were willing to take part in the study.
Additionally, they were assured that their data would remain
anonymous to allay any fears around speaking honestly and
facing repercussions. Finally, participants were reminded that
they could withdraw at any time.
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SURVEY AND INTERVIEW

FINDINGS

PLEASE NOTE THAT THIS SECTION CONTAINS POTENTIALLY DISTRESSING CONTENT

EDUCATORS’ PERSPECTIVES

Pupil experiences of racism in school

When asked if a child or young person in their setting had
expressed misconceptions or stereotypes relating to skin colour,
religion (including antisemitism), nationality, culture (including
cultural Judaism and Gypsy, Roma and Traveller cultures) or

immigration status,

82% of the 532 respondents working in
education said yes, whilst a further 6%
were unsure.

The most common response (66% of respondents) was that
children or young people had expressed misconceptions or
stereotypes around skin colour, followed by 33% noting religion
and 28% selecting culture.

When considering responses by setting, these rates were
markedly higher in secondary schools. 80% of respondents
working in Welsh-medium secondary schools selected skin colour,
as did 72.5% in English-medium secondary schools. For primary
schooals, this figure was around 50%.

There were also discernible differences in religion responses.
Whilst 10% of respondents in both English medium primary
and secondary schools highlighted religion as an area where
misconceptions were to be found, 36.7% of those in Welsh
medium secondary schools noted this, but only 4.1% in Welsh
medium primary schools.

More investigation is required here. Additionally, whilst 28% of
respondents noted culture and 13% highlighted immigration

status, these figures were distorted by respondents from English
medium secondary schools where the rates were 50% and 27%
respectively. When asked about children or young people’s
direct experiences of racism,

61% said child/young person had heen
targeted, treated differently or unfairly, or
bullied,

with a further 15% being unsure. Respondents could select
multiple options and of that 61%, 41.5% said this was based
skin colour, 13% on nationality, 12.9% on religion, 11.7% on culture
and 4.5% on immigration status. Of the skin colour percentage,
it must be highlighted that whilst 14.8% of respondents from
English language primary schools, 10.8% of those from English
language secondary schools and 12% from Welsh language
primary schools highlighted skin colour as an area in which

a child had been targeted, 43.3% of those in Welsh language
secondary schools said this had occurred in their setting.
Respondents in this setting were also more likely to report
incidences of targeting/bullying of a child based on religion
(16.7%).

There were 190 write in responses around these experiences
with 178 of these involving verhal abuse - name-calling, racist
language or comments. The write in responses tended to follow
several themes, explored on the following page.
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08 responses mentioned antisemitism, including:

A year 8 pupil has been making remarks relating to Jews
and the Holocaust to another Polish pupil and a German
pupil in his year.”

A student was referred to as a Jew because he would not
buy something from a stall set up by other learners’

Students drawing symbols relating to antisemitism.
Students not understanding the significance of this.’

07 respondents mentioned incidences of Islamophobia with some
of these moving from verhal abuse to physical violence:

An incident involving a Muslim learner being asked if he
had got his Bacon baguette from the canteen. He has
also referred to another Muslim pupil as a P, saying
she has bombs, is a terrorist and has made fun of her
‘moustache [sic]”’

[Al child spat on her [a pupil of Muslim faith] hijab.’

There were negative attitudes ahout immigrants expressed
such as:

When asking Year 7s what they think an immigrant is,
they said 'someone who is here illegally’ and ‘someone
who goes to a country on a boat”

A pupil described that “black people are involved in more
crimes’, that ‘immigrants and Muslims are diluting British
culture”and that ‘immigrants should live in their own
countries”’

Student calling another student names and telling by
them to go back where they came from’

17

And adult to child racism:

In a previous school setting a learner openly told me that
a supply staff member said to him do you even speak
English? after misbehaving during a lesson.’

More specifically, multiple respondents highlighted anti-Asian,
particularly anti-Chinese incidents, such as:

Boys using a gesture referring to racial eye stereotypes.’

Pupil 1 made a comment to Pupil 2 about eating dogs due
to the pupils heritage. Pupil 1 also referred to Pupil 2 as
ch’ngch’ng’

Pupils in a class have repeatedly laughed at another
pupil's answers due to their Indian accent.’

Pupils have smirked at and left out a Chinese pupil who
had moved to the school from China within the past 2
years.’

Pupils have used racist language, e.g. ‘slitty eyes’, ‘P*ki’,
‘curry-muncher” (to which another pupil responded
‘kebab muncher”), “freshy’, often in a way that is passed
off as ‘banter”’

15 respondents highlighted cases of Black children being
likened to monkeys, for example:

A pupil in my form class has been suffering. She has had
monkey noises screamed at her when getting on and off
the bus as well as comments about her skin colour.”

Children have used offensive language during an
argument e.g. Go back to your own country’and calling
someone a monkey.'

A child likened them to a monkey due to their skin colour.
They also said “work harder monkey.” relating to slavery.
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The second comment above was one of several reported of
Black children heing called ‘slaves’/heing linked to slavery.
There were also several comments referencing the use of the N
word (with the intention of heing harmful) from pupil to pupil, as
well as from pupil to teacher:

A pupil in year 7 said shut up n***r’in response to a
teacher trying to get her to be quiet.’

However, due to the multiple ways that this word and
other racialised language has been used, additional
tensions have been noted:

Older boys using racist language during disagreements.
Older black children referring to themselves as racist
slurs, then getting upset when their peers copy.”

A black boy gave an ‘N’ pass in a Whatsapp group.®

This is an issue frequently raised by educators in SRtRC
training sessions. Additionally, one respondent noted:

‘Year 11 pupils challenging me on whether | will say N word
in Of Mice and Men’

Again, the approach to the teaching Of Mice and Men and the
use of the N Word within the book is something that is frequently
highlighted to SRtRC as a source of tension and confusion.

The use of the word ‘challenging’ in the above quote suggests
discomfort amongst the pupils and it would be interesting to
know how the teacher approached this and how pupils felt
about this.

Another quote suggests that pupils with lived experience of
racism sometimes lack confidence in reporting procedures,
noting that reports tend to come from...

Friends of students who are called the n-word. Students
do not report it themselves as they don't feel that there’s
any point.’

This can also lead to pupils responding to these comments
themselves, sometimes escalating the situation, with one
respondent noting:

A young person was referred to our service following
a physical assault (by him) which was as a result of
continued racial comments made to him.’

However, many respondents included how they dealt with
incidents, who they talked to and policies (alongside the quotes
included here), suggesting that in many cases, action is heing
taken where staff are aware of incidents. For example, one
respondent said:

A child was called names due to their skin colour on a
visit to the secondary school. We reported the incident
to the secondary school and parents of the victim and
had discussions with the child and class regarding the
incident.’

We must be aware of potential bias - are the people most
likely to respond to a survey about racism and anti-racism
more aware of racism and more likely to be proactive and take
incidents seriously? Whilst this could be the case, the survey
also suggests gaps in educator perception versus reality. For
example, one participant said:

Pupils make racist comment or derogatory racist
comments in yard squabbles as an insult rather than
directly racist’

® This is something that is regularly raised at SRtRC training sessions. It involves a child or young person with Black skin giving ‘permission’ (either verbally or through the sharing of an image via social media) for children/young people with white skin to use
the N word. These children then make the case that they can use the word because their Black friend says it is okay. Obviously this idea of one person speaking for all with the same skin colour around a word related to extreme trauma must be challenged.
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This appears to be minimising or appearing to add mitigation
to the incident. It must be acknowledged that staff can be
perpetrators themselves, with comments including:

On two occasions a student has been called a derogatory
name regarding their race by members of staff. One
agency member of staff told students to access

his YouTube account where he would make racist,
homophobic, Islamophobic, and sexist comments.’

Complaint of racism towards a pupil and from a member
of staff’

Staff member used N word in conversation casually.’

This is reflected in the fact that 9% (48) of
respondents said that racist attitudes of staff
were a barrier to teaching about racism and
anti-racismin their setting.

Whilst many of the previous examples have perhaps related to
older children, there were many examples of incidents amongst
younger primary children, particularly relating to name calling

or leaving someone out. Examples included:

A pupil in our foundation phase had used an
inappropriate word about a classmate's skin colour.’

‘The child said to another child | don't like you you are
brown’

A child in Year 4 told another they were the colour of poo.’
A child aged 4 called another child with brown skin dirty.’

Not playing with a child because he couldnt speak
English.’

A young girl the age of 4 said she didn't want to play with
agirl in her class as she had brown skin.’

Another child told the victim, I can say what | want
because you're brown and I'm white”’

Pupil A was playing with Pupil B and he said, referring to
Pupil C who was across the yard, ‘She brushes her teeth
with poo on a stick and then rubs it on her face.”

Racism has been internalised at a young age. This is learnt
behaviour/attitudes and may have come from a number

of places, including home and the local community, with
respondents noting:

A child repeated something their father said about
another child of colour in our school’

Jokes being made about religions and comments about
immigration status of pupils from other parents’

White adults saying the community will fight back at
them’soon because they aren't speaking English in our
country”’

A number of ill-informed adults interrupted a peace rally’

lIncidents included] Colourist comments..Muslims
in fighting about their differences. Comments on how
gypsies live their lives.”

Whilst respondents comments in SRtRC’s 2016 and 2020
surveys focused more on incidents within educational settings,
67% (36D) of respondents noted that external influences
(including social media, politics and global events) were a
barrier to teaching about racism and anti-racism. Additionally,
there appears to have been a pattern of incidents taking

place beyond the schools gates yet having impact within, with
comments including:

Child reported people saying racist slurs when they are
coming out of mosque. Pupils explain when walking down
the street people call them racist names.

SHOW RACISM THE RED CARD ™
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This highlights that racism is prevalent within community
settings also. Additionally:

A pupil had communicated that they were frequently
getting verbally attacked on the school bus and around
school due to the darkness of their skin.”

Education settings must be mindful of incidents that can take
place in unregulated areas, including incidents where adults
lack sufficient awareness or cultural competency, with one
respondent noting incidents of:

Staff in a care home providing pork products to a young
Muslim in their care. Not providing proper afro hair care.’

Thisis likely to have a negative impact on the children in their care.

EDUCATORS’ PERSPECTIVES

Adult experiences of racism in school

Just as children and young people have experienced racism
within education settings, so too have adults. 23 respondents
noted incidents of staff heing subjected to racismin the
workplace. These took a number of forms, including focus on
accent and names:

Tve had a member of staff repeatedly say to me that they
can't understand me because of my accent. I've also had
pupils ask me if | can speak like a gypsy because I'm Irish.’

A child in year 6 made fun of a teaching assistant
because of his accent.’

A member of staff being treated poorly due to their
accent from being from a different country’

1was discriminated against in a class room due to my
name’

There were also multiple experiences of staff being subjected to

racist stereotypes, terms or language or a lack of belonging with
comments including:

20

Stereotypes assumed and weaponised against student
& teacher.’

Racist comments made to staff. Exclusion issued to the
pupil’

Supply teacher subjected to racist comments.’

A colleague shared that they felt they had been at the
receiving end of racist ‘micro aggressions. | advised that
they follow policy and bring it to the attention of the
headteacher.’

Tam the odd one out and | have felt uncomfortable many
times but am not sure if it's because of my colleagues’
racism or because of who iam.”

Tthink this is vital work, however, | feel that the task is
greater than | ever imagined it would be. The views of
some staff is shocking and getting them fully on board is
an uphill struggle’

A child used a racial slur accidentally. When | pointed
out that this was racist, the child continued to use it. The
child also couldn’t understand, why | as a white person,
was upset by the slur.’

Directed towards me. Too many to list.

Similar comments were made to the final quote above

1l experienced] Covert racism . Years of covert racist
targeting/bullying’

“Too many complaints and the individual left’

It must be recognised that cultures of racism has led to staff
members feeling that they are not safe in these settings,
impacting their career as well as their wellbeing through
potential racial trauma.



DANGOS Y CERDYN COCH | HILIAETH =

SHOW RACISM THE RED CARD ™

Additionally, several respondents raised the fact that racism
they experienced was not taken seriously:

‘When a member of staff has repeatedly said that they
can't understand me because of my accent, | reported it
to my line manager who dismissed it and said it wasn't
meant that way. It's clearly derogatory so I'm not sure how
else it is meant.’

1 reported a racist incident, and was met with hostility
from the staff member | reported it about who accused
me of making it up.’

‘A student repeatedly made racist comments about my
race. The school performed a restorative chat on the first
instance. Nothing on the second instance. | had to keep
teaching him. It felt as though students can say whatever
they want to the teachers and the teachers just have to
accept it.”

Again, this can leave staff feeling unsafe in the workplace.
Finally, one respondent felt they were labelled unfairly:

Twas called a racist by a parent this year, | am not! It
affected me deeply, I felt it wasn't resolved in my school.’

Whilst we do not know the details of this situation and cannot
draw any conclusions, it is interesting to consider in the context
of Dr lbram X Kendi's (2019) idea:

No one becomes a racist or an anti-racist. We can only
strive to be one or the other. We can unknowingly strive
to be a racist. We can knowingly strive to become an
anti-racist. Like fighting an addiction, being an anti-
racist requires persistent self-awareness, constant self-
criticism, and regular self-examination.’®

% Kendi, 1.X. (2019) How to be an Anti-racist. London, England: Bodley Head.
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PERCEPTIONS OF ANTI-RACISM
TRAINING AND POLICIES

Survey respondents were also asked their views on the training
they have received and policies within their setting (graphs
available in Appendix A).

39% of respondents had received anti-racism
training in the past 12 months, this was up
from 27% in 2020 and just 16% in 2016.

Of these, 37% (76) received training from Show Racism the

Red Card, 30% (62) received training through DARPL (of which
there are many partner organisations including SRtRG, Apex
Education, Oshun Education and Mudiad Meithrin who deliver
on training), 12% (24) received in-house training, 5% (10) received
training via Partneriaeth and 3% (7) from Rachel Clarke/Apex
Education. A further 3% (6) considered PREVENT training as
anti-racism training.

The final 10% were made up of universities, trade unions, local
authorities, consortia and 8 different organisations/speakers.
The sessions varied significantly in length with some being
one off, one hour long sessions and others engaging in deeper,
ongoing learning over the course of a year, for example.
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When asked about confidence in recognising racist incidents

in their setting, 47% (260) felt confident and 30% (161) felt
extremely confident, meaning T1% were at least confident that
they could recognise racist incidents.

This is a significant improvement from 2020
where only 48% said they felt confidentin
recognising a racist incident.

Additionally, 68% (363) felt well trained to report and record
aracistincident.\Vhen asked about confidence in challenging
racist incidents, 36% (189) were confident and 31% (163) were
very confident, with only 2% (1) answering ‘not at all confident’.
Of those that responded ‘not at all confident’, all were primary
teachers who identified as “Welsh’ or ‘White Welsh’ but they
taught across 6 different local authority areas. In total 67% were
either confident or very confident in challenging racist incidents.

Whilst this is a significant majority, it shows that there is still
work to be done in building confidence to challenge racism.
This is further shown in the responses to the questions ‘Do you
feel well trained to effectively support a target/victim of a racist
incident? and ‘Do you feel well trained to effectively deal with
and support a perpetrator of racism?’

Only 40% (213) of respondents felt well-trained to support a
victim or target (with 33% (175) saying ‘no and 27% (144) saying
unsure), falling to only 36% (194) when asked about dealing with
and supporting a perpetrator with a slight majority (37% - 198)
saying that they did not feel well-trained and a further 26% (140)
answering that they were unsure.

In terms of relationships with home, 41% (216) of respondents
felt well trained to follow-up with parents or guardians if a
racist incident takes place, with 36% (193) saying they did not,
and 23% (123) saying they were unsure. Interestingly, of the 1%
(69) of respondents who said they had faced difficulties when
recognising, responding to, reporting or following-up suspected
racist incidents in the past 36 months, 28% (17) mentioned the
influence of parents. Some responses involved parents not
recognising/accepting that their child had been a perpetrator in
aracist incident.
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For example:

‘There was an instance where the pupil wasn't willing to
admit, the parents didn't accept that these comments
were made therefore they objected for us to take any
disciplinary action against the pupil.

Sometimes parents fail to see the seriousness of
terminology used by their child. They pass it off as boys
will be boys’ or something similar.’

Parents of child who had racist language refused to
accept their child was being racist.”

Oftentimes, parents will reinforce the behaviour of the
child we are seeking to address. This makes it harder to
bring about positive change.

Whilst others involved a lack of confidence around
supporting families:

Parents feeling that the school were not taking it
seriously. Difficulty knowing what to say to parents.”

[Difficulties involved] Ensuring families of students that
have been targeted, are reassured/satisfied the school
will deal robustly with reported incidents of racism’

T1% of respondents also said that parental/
home influence was a barrier to teaching
around racism and anti-racismin their setting.

More research should be undertaken to explore whether this was
through fear of backlash from home or whether attitudes brought
in by pupils were inhibitors to the teaching of anti-racism.
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This was supported by the fact that T1% (379) of respondents
felt that a lack of educator confidence was a barrier to teaching
around racism and anti-racism, with 54% (288) also mentioning
alack of knowledge and understanding on the part of educators
was also a barrier.

Other difficulties staff faced when recognising, responding
to, reporting or following-up suspected racist incidents were
procedural/policy related. For example:

‘The current system for reporting within our LA is
complex and involves platforms which we do not use
regularly in primary education. The system can only be
accessed via the school secretary's portal and not by the
head teacher. It is bureaucratic and unwieldy.’

The second respondent (above) went on to say:

T have also found it challenging to know how to report
incidences when pupils have treated other pupils

Reporting lines at the college are unclear and what
happens to the report, who is accountable, recording isn't
consistent’

It is subtle, it is everywhere all the time and you feel like
you don't belong, the situation has deteriorated further
since Brexit. Every time it happens I'm speechless. No we
are not trained to deal with this appropriately’

differently in ways that are very subtle and difficult to
‘prove” or ‘evidence’, e.g. smirking or laughing when a
pupil with an Indian accent answers a question only, but
not when any other pupil answers a question, though
the pupils laughing and smirking have not expressed the
reason for their smirking or laughing.’

Dealing with less overt forms of racism was a difficulty raised by
several other respondents, with point being made around the
perspectives and biases of those involved. For example:

1feel there is a huge gap in knowledge and training in
our school. We have an excellent diversity team, but they

are unable to provide the training and support for the
school as they are not given the time to do so effectively.
This needs to be made a bigger priority as a matter of
urgency.’

Zero [support] for ethnic teachers in [LA redacted], all lip
service’

Whilst other difficulties were linked to a lack of confidence
around challenging racist ‘banter”.

At times pupils are unsure if they are making racist
comments or if its banter’ The blurred lines make this
difficult to deal with at times.’

T have found it challenging to know how to respond when
pupils have used racist slurs against their own race, other
than to outline that slurs are not okay to use, as they
may hurt others, even if the individual does not find it
offensive.
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‘I'm always confident to report racism but making people
understand that a case is because of racist behaviour
can be difficult due to unconscious bias and individuals
not always willing to accept that an incident can be a due
to skin colour.

‘When reporting incidents the school denies the
existence of racism’

‘There is a strong emphasis on personal opinion when
dealing with a racist incident (by many) so, if an adult
feels it wasnt meant in that way’ or it's been taken out
of context’etc when dealing with a child, or another
adult, it can be difficult to get them on board and truly
understand that it actually was a racist incident and
needs to be reported and dealt with...It has taken a lot
of work to get staff on board and even now | feel that it
is an uphill struggle due to their unconscious bias, and
even though we have worked on this there are some who
refuse to believe that unconscious bias exists!
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1feel like racist incidents are taken seriously, but [am
very concerned about misrepresenting or getting it
wrong’and making things worse when supporting pupils
who report racist incidents, or if | feel like something was
racially motivated. Often students down play it, and say it
is ok, when | feel it isnt’

Others have recognised the impact of this bias in themselves
(a positive step towards challenging racismy:

It is difficult to ascertain whether, as a white male,
whether | struggle to recognise the actions of others as
having racial motivation. We have strict triage for any and
all incidents so I think we have the necessary safeguards
in place for pupils and staff”

My action research may show that | have unintentionally
missed incidents that | should be more aware of”

There were several other comments that reflected the anti-
racism journey that many educators are on, such as:

1 started my own anti-racism journey back in March and
so | still have a lot to learn, particularly when it comes

to recognising unconscious bias in myself and others.

| am growing in confidence and | am more able to talk
openly about race, but | feel | have a long way to go and

| am starting anti-racist work with the whole staff in
September with a view to change our mindset. Openly
racist incidents are easy to deal with, but it's the incidents
where unfair treatment or harassment and bullying takes
place and racism isn't overtly obvious that | struggle. | am
getting better at questioning myself for the thoughts and
biases | may have, but it is difficult to recognise that in
others especially when they haven't started their anti-
racism work yet.’
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Respondents were also asked to consider the
proactive work they were undertaking in the
fight against racism and how this links into the
current policy context.

29% (153) respondents said they were aware of the
recommendations made by the Black, Asian and Minority Ethnic
Communities, Contributions and Cynefin in the New Curriculum
Working Group led by Professor Charlotte Williams with 54%
(288) saying they were not aware. T1% (379) were either
confident or somewhat confident in their understanding of how
anti-racism fits into the curriculum, particularly in the context of
Cynefin with 23% (123) saying they were not at all confident.

When describing what anti-racism looked like in their setting,
there was significant variation in responses. Some schools were
being extremely proactive on their anti-racism journeys, with
responses such as:

My leadership role centres around leading the whole
school on our anti-racist journey. It forms part of school
improvement plan. All of our leadership team are
undertaking or due to undertake the DARPL professional
qualification on antiracism. | am hoping to do a masters
in race, education and decolonial thought. We are

also working in collaboration with another school on
implementing change, Implementation of Science’
project led by James Mannion, from UCL Institute of
Education, Learning and Leadership.

We have regular PL sessions around antiracism and
decolonisation for all staff and regular research is
undertaken by staff on the subject during their research
time. When planning, staff will at some point in the year,
plan through a diversity lens. All staff have been trained
and given a decolonisation toolkit to use when producing
content and resources. We also consider the hidden
curriculum and learning environment when thinking
about anti-racism.’
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Although we live in a relatively homogeneous rural area,
we try to introduce anti-racial ideas in our Cylch e.g.
inclusive resources (babies from different races, different
skin coloured crayons), a bookshelf which provides a
platform and representation for Black and Brown people
through Mudiad Meithrin's AwDUron), celebrating
different religious festivals, completing projects such as
Nature's Aims’about nursery rhymes in languages that
represent different Welsh cultures and follow Mudiad
Meithrin's equality and inclusion policy’

[Wel Actively try to ensure representation in literature,
resources, learning projects and curriculum. Teach pupils
and staff of the nuance of language and origin of racist,
anti-Semitic, discriminatory language. Encourage staff

to reflect on their own privilege and how to challenge
that and learn from it. Encourage and listen to global
majority voices within staff, pupils and parents through
workshops, meetings and external providers. Explore and
celebrate the diversity of our full community.”

With 7% (35) of respondents mentioning that their setting had
an anti-racism policy and/or had anti-racism as part of their
strategic improvement plan and many focusing on starting with
themselves:

At the moment we are working on our mindset and
recognising our own unconscious bias. We feel as a
staff that this needs to be done before we can address
diversity in the curriculum.’

We are currently working on integrating our work into the

wider curriculum rather than a tokenistic approach...This
is a priority in our School Development Plan this year.’
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Many felt they could be doing more, often recognising that they
were just beginning their anti-racism journeys:

We want to develop on next years SDP [Strategic
Development Plan]. Being a church school we welcome
all and are looking to develop the school as a sanctuary
for refugees.’

‘We need to do more.’

We are starting this process - we have a new action plan
as part of the DARPL training, and this will be a whole-
school priority over the next year (at least).

In its infancy - We have had a reactionary approach until
now. DARPL best practice is being explored as part of our
SDP from September’

[Our setting is] Well meaning but not pro active enough’

Other schools were far more vague in their
responses, with 8% (44) of respondents giving
a variation of ‘treating everyone equally/the
same/tolerance’.

13 respondents (2%) said their setting just celebrated Wear
Red Day/had SRtRC/did a Black History Month assembly, which
appears quite tokenistic:

Apart from Black History Month stickers, | haven't seen
any evidence of any anti racism campaign.’

However, 11% (58) said their setting focused on using inclusive
resources:

[The setting is] Making a conscious effort to include all
race, religion and culture into day to day teaching whilst
challenge stereotypes.’
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A few respondents mentioned unevenfineffective approaches
hetween]within settings, with some doing more than others or
the perceptions of leadership or the governing body differing
from other members of staff:

[Anti-racism in school] Can be unpredictable. On
occasions | feel they [school leadership] show through
their policies an in-depth understanding to approach
racist acts however since seeing how sometimes its dealt
with (brushed under the carpet approach) it makes me
think it's not been responded to appropriately’

‘There are policies in place however it's not being
actioned as often as it should’

Ifwe're not careful, its left to one department, usually
humanities to do it. They can teach that because its
about history. The pastoral department does a lot, and
SLT are proactive, but not all curriculum areas are taking
Jjoint responsibility’

We talk about being anti-racist and try to include a
variety of skin tone and ethnicity in our lessons. The
school | currently work at are not as concerned as other
settings which is worrying.’

Responding to individual incidents as they occur - calling
out the behaviour and sanctioning as appropriate. Some
attempts to deal with issue more widely (e.g. in PSE
lessons) but | feel these are largely ineffective.”

‘The DARPL presentation at a recent conference was
transformative. It gave me the arguments | needed

to bring back to my governing body to explain why
specifically anti-racist focus is very much needed in our
(predominantly white British and deprived) locale.

More than this, | had a discussion within our cluster
schools and several have asked to join with us on a
Jjourney to a fully anti-racist curriculum that celebrates
diversity’
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However, 8% (43) of respondents said their setting was doing
nothing at all:

‘We are not diverse much and we never talk about racial
issues in school at all”’

It [anti-racism] is not something that is discussed to be
honest’

We just never talk about it. | have been working here for
20 years but never felt I fit in.’

Some respondents felt that anti-racism work was not applicahle
in their setting or appeared to doubt the need for proactive anti-
racism work:

Bullying of all kinds is not tolerated. Gen Z are typically
not prejudiced compared with previous generations.
There is a huge disparity in how students think now
compared with when | was young, and this has been
consistent in all the schools | have worked in- rural,
urban, affluent and disadvantaged.’

Very little [anti-racism work happening] due to [being in
al Welsh Medium setting’

‘This is such a colossal waste of time, we just need to
teach and stop wasting time on this nonsense.’
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MOVING FORWARD

89% (473) of respondents felt that anti-racism
workshops would be heneficial to the children
and young people in their settings

(with 8% saying they were unsure), and 87% (461) felt anti-
racism training would be beneficial for the adults in their setting
(with 10% saying they were unsure). There was demand for a
number of different sessions, the most popular were:

99% - 297

@ Supporting those involved in a racist incident

99% -294

@ Challenging racism

947 - 2817

@ Language and Terminology

93% - 282

@ Anti-racism as a whole school approach

61%-210

@ Having difficult conversations

Of the 3% who did not agree with anti-racism training, one said:

I would like to see more evidence that the Welsh
Governments approach to anti-racism actually reduces
racism. | would like to see training which doesn't shame
children for the sins of their ancestors, and that doesn’t
make crude, simplistic statements based on skin colour.
I would like to see less racist anti-racism training, and

| believe the hyper-focus on race and the constant
emphasis on racism is actually doing more harm and
leadling to more racism. It is racialising and othering’
children even more.

However, this does not reflect the views of the majority.
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SECONDARY PUPIL PERSPECTIVES

As pupils were lead researchers in their own schools and chose
the way they collected data and the questions they asked,
results are not comparable, they cannot be combined, nor can
we attest to the validity.

However key themes did emerge from the roughly 870 responses
gathered by the pupils which will help to inform the discussion
around racism and anti-racism amongst young people.

The pupil feedback revealed that understanding of what racism
looks like was uneven hetween schools and hetween year groups
with some highlighting a lack of awareness of racism beyond
anti-Blackness and comments/violence. Across the board,

there was little understanding of racism heyond the direct and
interpersonal.

At least a third of pupils believed racism
existed in their school

(up to two thirds in some schools) and this largely took the form
of racist terminology and language (whether intentional or
unintentional), comments, mocking of accents and name calling.
They noted:

peaple are very racist to [one anjother in our school

A friend received racism insults and getting called names
daily’

people saying slurs’

Lots of people make racist jokes’

These were based on skin colour, nationality, religion and culture.

Staff in the participating schools noted that pupil beliefs around
the existence of racism were far higher than the number of

incidents recorded, suggesting racism was far more
widespread than staff realised.
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Comments around skin colour focused on anti-Blackness:

People shout the N word, and often hear people making
really racist comments and thinking they are funny’

A year 11 said | would push in front of you but you're [sic]
not Black. In the dinner line. Not me though’

1get called monkey boy cuz my skin’

1 hear someone saying ‘haha you're [sic] Black do you eat
bananas?’

A white kid punched a black kid for being black and the

kid got no consequences for it’

The focus on the racist trope of likening Black people to
monkeys and the use of the Nwerd were also highlighted in the
educator responses.

In relation to the N word, one pupil noted:

People who are not classified as Black saying the N word.’

This may suggest that they believe that those with Black skin
can use the Nword, a debate that frequently arises in SRtRC
Sessions.

Many pupils also mentioned ‘Islamophobic incident. \When
asked for details, comments included:

Muslims and Chinese people is where the most racism is
most at’

[other pupils] threw ham on [pupil name redacted]’

[redacted] got called terrorist and a P’ki’
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Alongside this, pupils were targeted based on their nationality/
accent:

People saying to my mate to please don't eat my dog/cat’

People have said the N word and because someone was
Spanish they always call him paella eater and people
were making for of Chinese people mainly their eyes’

Pupils referring to Turkish kids as Kebab house. Pupils
putting on accents when talking to or about people from
other countries. (Especially to the supply teacher from
Nigeria)’

Using Indian accents to make fun of someone’

A small minority of pupils highlighted racism based on culture,
for example:

[Name redacted] took my guitar and said you won't be
needing that anyway you g"po’

Whilst it may be that culture is not targeted as broadly as other
characteristics, it is the opinion of SRtRC staff that racism
aimed at Gypsy, Roma or Traveller people is frequently seen as
acceptable and not recognised as racism.

These incidents have a negative impact on some pupils’ sense of
self, with one pupil saying:

People were racist to me and | didn't want to be half
Asian anymore’

When considering their role in racism, pupils across all schools
admitted to being racist themselves, with one pupil reflecting on
the power of education:

In the past being surrounded with kids being funny |
might have said things not realising but now, knowing its
wrong,  don't’
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In one school (where 8.9% of pupils made up part of the Global
Majority), of the 121 pupils surveyed, 19.8% (24) said they had
personally experienced racism with a further 91% (11) not sure.

However, when asked ‘would you say you are
anti-racist?’, 81% (98) said yes and 14.9% (18)
said they were unsure.

Only 4.1% (b) said they were not anti-racist, perhaps suggesting
that racism was being perpetrated by a small group or
unwittingly by those who were not aware of their own behaviours
and attitudes, as in the quote above.

Some pupil researchers looked for patterns between age groups.
Whilst it appeared that confidence levels in both talking about
racism and challenging racism varied by school, there was

often consistency between year groups with older pupils being
slightly more confident to talk and challenge.

When asked what would support them in terms of challenging
racism in school, key themes appeared and again, education
was highlighted:

Do more lessons and promote it all over the school’

Do a lesson once a fortnight on racism or more
assemblies’

Do more with the younger students so that they build a
better understanding and have good morals.’
There was a particular focus on the need for empathy-building:

‘Tell people the consequences of being racist and how it
can affect the person receiving the racism.’

Educate children on the background of racism in order
to enhance their understanding and highlight the victims
point of view of the situation. Suspensions could be
considered.

¥ Whilst we do not have a clear point of origin, it is a phrase originating from/popularised by Donna Al
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However, one pupil said:
Stop talking about it too much. You're singling people out’

This suggests discomfort that may not be there if the school
makes diversity and inclusion/infusion’* the norm.

Pupils suggested a need for hetter recognition/detection of
racism by school staff, suggesting:

Be more aware of what people say quietly in class
because that's when peaople talk racist’

We could maybe have teachers or assistants walk in
lessons to see if anyone is being racist’

They also highlighted a need for stronger consequences, with
one pupil sharing in discussion that the consequence for racist
behaviour appeared to be the same as for wearing fake nails and
others suggesting:

Suspend people and do assemblies on racism’
Ifthey [teachers] witness any racist behaviour they
immediately take action instead of ‘talk to you after

class”, It don't always happen but it potentially does’

Punish kids who are racist and give them proper
consequences instead of let them get away with it’

Discipline pupils more severely’

‘When someone is racist, alert the authorities so they can
get more punishment than being expelled.’
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PRIMARY PUPIL PERSPECTIVES

Itis also interesting to investigate the perspectives of primary
school children. This data was collected through staff
observations of standard SRtRC pupil workshops that are
designed to encourage honest conversation and the unpicking
of attitudes and ideas in a safe and supportive way. Staff at the
organisation frequently find that pupils will disclose experiences
or awareness of racism taking place.

In terms of recognition of racism, there is significant variation
hetween schools and pupils. \When asked ‘what is racism?,
common responses focus on being mean/unkind to someone or
calling someone names, usually based on their skin colour, for
example:

someone bullies you about the colour of your skin’

Some pupils link it to homelessness or making fun of someone’s
weight. However, pupils occasionally have a stronger
understanding such as:

Somebody being rude about the colour of your skin, your

religion, things you believe in’

Some children also highlight nationality, particularly in the
context of making fun of someone’s accent, but culture is less
frequently considered. Sometimes pupils are unsure what the
words nationality’ and ‘culture  actually mean.
When asked what racism looks like in their own context, pupils
highlight examples of racism such as name calling, social
exclusion and online targeting:

Calling people names’

[Pupil name redacted] hasn't been able to play football

Bullying’

White people talking about Black people behind their
backs in a bad way’
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When asked for examples of racism, the outpouring of racist
abuse of Black footballers, Jadon Sancho, Bukayo Saka and
Marcus Rashford that took place online following their penalty
misses at the Euro 2020 finals (that took place in 2021) is
frequently cited. This is still the case with Year b and Year 6
children in 2024, 3 years after the event, perhaps suggesting the
impact of this news coverage at a young age.

The perception of staff at SRtRC is that children certainly
internalise news and stories shared within the home and have
some awareness of the impact of racism within wider society,
with pupil comments including:

‘Theres race riots going on...it's not good enough. My dad
told me about it in Sunderland.’

We spoke about it at home. [The racist riots of summer
2024] Made me feel not good.”

Children are also aware and perhaps internalising comments
about people who migrate to the UK. A few pupils have fairly
neutral or even positive ideas around immigration:

Someone who comes from a different country’

Many children, when asked about the word ‘immigration’,
perceive it to be a negative term and this is reflected in other
comments, for example:

My nan was telling me that France is sending immigrants
over on life rafts and were not allowed to send them back’

Whilst the majority still appear to lack knowledge around the
Windrush Generation, more and more pupils appear to be
becoming aware of them and generally see this group of people
in a positive light after experiencing teaching around the topic.
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PRIMARY PUPIL PERSPECTIVES most pupils are aware that the ‘N word ‘is unacceptable, with other
---------------------------------------------------------------------------------------------------------------------------- words being met with varied responses. Pupils frequently ask
Pupils are also asked where they might see/learn racist ideas or about the use of the N word'in music, with comments such as:
words and generally answers include parents, classmates and
online spaces: Some people put it in songs and write it on walls’

“Copying - they [pupils who hear other pupils using racist Peaple hear things in music and think it's okay’

language] think it's cool’

‘Peaple say the N word to my avatar with Black skin’ This suggests they are aware but confused and some may
require further education in order to challenge and understand

more fully, as does the child in the quote below:

The majority of Year 5 and Year 6 pupils we speak to admit to

having social media (despite the fact that they are below the Even if someone says you could say it, someone could be
required age) and many play games such as Roblox, Minecraft really upset by it’

and Fortnite, leaving them vulnerable to racism or Far Right

influence if not adequately supervised. They have shared In terms of reporting, SRtRC staff report that primary school
examples of users: pupils appear far more confident to tell an adult if they witness

or experience racism.

bombing the chat with the N word so we leave and join a
new chat’

There is almost an acceptance that racism exists in these
spaces and although pupils say they report this, they accept
that the person will likely make a new account and repeat
the behaviour. They do not have faith in the consequences to
prevent racism from reoccurring.

Some children have also spoken to staff about receiving an ‘N
Word pass’ either verbally or as a shared image on Snapchat
that they say can be given by a Black person to a white person to
allow them to say the ‘N word’in full.

When considering terminology more generally, there is
significant variation in terms of what language is seen as
acceptable and unacceptable. Some school staff have
suggested that some words are used regionally and so seen as
the norm. However, this is not the perception of the SRtRC. The
use of language appears to he hyperlocalised with staff finding
that pupils in one school can believe a racist term is acceptable
yet pupils at a nearby school know it is not. There is frequently
confusion around the word Black’ with pupils perceiving it as

a negative, perhaps suggesting a value judgement in itself, but
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DISGUSSION

When considering the results as a whole, several key
themes emerge.

Racism amongst children and young people is
still widespread across education settings.

For younger pupils, this tends to take the form of fear or dislike
of difference which manifests in name calling, comments or
leaving someone out. For older children, it is often targeted and
intentionally hurtful stereotypes and language being used.
Whilst children frequently root definitions of racism in anti-
Blackness, the way that racism manifests goes far beyond this,
with examples of religion, nationality/immigration status and
culture-based prejudices and behaviours being highlighted by
both pupils and educators.

In terms of skin colour, much of this prejudice and racist
behaviour appears to be linked to a lack of positive
representation and positive interaction. For example, younger
white children in particular have expressed fear or dislike

of children with Black or brown skin as they are perceived

as different to the white norm or else have tried to explain
difference in terms that are relatable and meaningful to
themselves e.g. Tm a white chocolate button and you're a

milk chocolate button’ This suggests that proactive work to
normalise a diversity of backgrounds and experiences and give
children the frame of reference needed needs to he done as
early as possible, as is supported in the findings of those such as
Van Ausdale and Feagin (2001).%

This diversity of experience is also important in order to avoid
the creation of racist attitudes and stereotypes in pupils minds.
If, for example. Black people and particularly Black excellence

is not seen as a norm in the school curriculum, the areas

where people with Black and Brown skin do appear will have
more impact. SRtRC Leaders of Now pupil ambassadors have
reported that at secondary level, this form of representation

% \/an Ausdale, D, & Feagin, J. R. (2001) The First R: How Children Learn Race and Racism. Lanham, MD: Rowman & Littlefield Publishers.
% Estyn (2024) Teaching and Learning' Early Insights for Primary 2023-24 [Online]. Available at: Primary - Adroddiad Blynyddol | Annual Report Accessed: 02/01/25
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tends to be limited to sport (particularly football and basketball),
literature (To Kill a Mockingbird or Of Mice and Men) and history
(the Transatlantic Slave Trade and the American Civil Rights
Movement). Just having representation rooted in these areas
can be limiting and can root stereotypes in pupils’ minds

- particularly around Black people as victims rather than
proactive agents who have contributed to society and perhaps
suggests why misconceptions are widespread at secondary
level and racist comments are made.

This lack of diversity has also been highlighted by Estyn in their
Early Insights for Primary 2023-24 (Teaching and Learning
section):

A few schools reflect the experiences of black and
Asian communities within the curriculum effectively,
but in general, schools do not consider the diverse
range of backgrounds and perspectives found in society
sufficiently.®

In addition to this, SRtRC is frequently approached by teachers
in Welsh school for Welsh language materials in this area

and whilst more are becoming available (for example, SRtRC
education packs, Hanes Cymru Ni, Map Cymunedd and Brethyn
Cymru resources), there is still a gap to fill.

This issue with representation also seems to be contributing to
pupil anxiety in schools, particularly in regards to the teaching
of To Kill a Mockingbird and the potential use of the N word in
the classroom. The changes offered by WJEC with the updated
GCSE English Language and Literature (Single and Double
Award) are a welcome move away from this.
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In terms of religious hate, it appears that Muslim and Jewish
people are specifically targeted, with little mention of other
religions from either children/young people or educator
responses. Again this has tended to take the form of
weaponizing limited information for example, around the
Holocaust with Judaism and around Halal food with Islam. The
focus on these specific groups is somewhat at odds with Deo
and Malik's Hope Not Hate research (2024) that found that:

people are far more likely to believe Muslims cause a lot
of problems and the other group (both Hindus and Jews)
cause no problems, whereas only a small minority think
that Hindus or Jews cause a lot of problems and Muslims
do not."*

Whilst both pieces of research have found a specific focus on
those of Muslim faith, our findings also suggest negative focus
on Judaism.

Immigration and nationality were also frequently mentioned.

The attitudes around people of various nationalities suggest
strongly rooted stereotypes and it would be useful to undertake
further research on the sources of these. These were particularly
focused on Asian people and even more so on people of

Chinese heritage, as well as stereotypes linked to multiple
European nationalities. This is echoed in Ellingworth et. al’s
(2023) research® that found ‘Chinese, Other Asian and Eastern
European people experienced increases in experiences of racial
discrimination relative to other ethnic minority groups during the
pandemic year. It must be questioned whether this stereotyping
is intentional to cause harm or linked to a lack of critical thinking
or whether there are other reasons at play and should be

further researched. As always, we must remember that intent
does not negate impact and we must be mindful of the trauma
this may cause. For younger children, ideas about immigration
and immigrants” more generally appear to be linked to family
attitudes and ideas.

During SRtRC pupil sessions, these attitudes are unpicked and
pupil understanding developed, it may be helpful for primary
staff in particular to dedicated particular time to this. However,
for some there is a reluctance due to the fear of backlash or lack
of support when dealing with parents/guardians and families.
There is little research, materials or policy guidance available in
terms of how best to manage these relationships but also bring
families into school in a productive and meaningful way. More
work needs to be done in this area.

When considering staff within educational settings, it is clear
that racist attitudes and experiences of racism are not limited to
children and young people with staff sharing their experiences
of heing targeted by colleagues or pupils and both staff and
pupils being aware of racist attitudes and ideas amongst setting
staff. We must recognise that those working in education

are not immune to influences within the wider world (be that
media, friends and family or their own education levels, for
example), with Payne and Hannay (2021)* finding implicit biases
are reflective of an environment of systemic inequality, and
therefore we must continue to provide ongoing, high quality anti-
racism education to all those working in the education space.

This perception of racist attitudes amongst some staff perhaps
contributes to the continuation (as highlighted by SRtRC in

2016 ¥) of a significant reporting gap, with racist incidents being
drastically underreported in education settings according to
pupil perception, most clearly demonstrated within secondary
schools. When we consider the reasons for this, it is interesting
to look at pupil perspectives (again, particularly at secondary)
on policy/procedure and consequences. Whilst 77% of educators
surveyed said they felt either confident or very confident in
recognising racism (a significant increase when compared to
48% in 2020), some secondary pupils suggested racism plays
out covertly in schools and was not picked up and expressed
frustration at a perceived lack of consequences for perpetrating
racism in school.

¥ Deo, A. and Malik, M. (2024) Fear and Hope 2024: The Case for Community Resilience' Hope Not Hate, p.65 [Onling] Available at: FINAL-FEAR-AND-HOPE-291024.pdf Accessed: 02/01/25

% Ellingworth, D, Bécares, L., Stastna, M., and Nazroo, J. (2023) 4: Racism and racial discrimination’ Racism and Ethnic Inequality in a Time of Crisis, pp.54-57, Bristol, UK: Policy Press. [Online].

Available at: https:/doi.org/1051952/9781447368861.ch004 Accessed: 22/12/24

% Payne, B. Keith et al. (2021) Implicit bias reflects systemic racism’ Trends in Cognitive Sciences, Volume 25, Issue 11, pp.927 - 936 [Online]. Available at: Implicit bias reflects systemic racism: Trends in Cognitive Sciences Accessed: 02/01/26

%" Show Racism the Red Card (2016) Racism and Anti-racism in the Welsh Education System [Online]. Available at: ShowRacismtheRedCardReportSeptember2016.pdf Accessed: 18/12/24
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This was not echoed by primary aged pupils who appear to
have more confidence in reporting systems. Respondents also
raised concerns about recognising the line hetween ‘hanter’
and racism, echoing the findings of the Children's Commissioner
for Wales (2023) Spotlight Report: ‘Take it Seriously’: Children’s
experiences of Racism within Secondary Schools.®

Whilst 68% of educator respondents felt well- trained to report
and record racism and 67% felt at least confident to challenge
racism, it must be questioned if those who were not were
providing adequate support to children and young people.
This is most obviously the case when we consider support for
both the children/young people targeted with racism and the
perpetrators of racism after an incident has occurred.

Only 40% of respondents felt well trained to
support a person targeted with racism (33%
did not feel well trained) and only 36% felt well
trained to support a perpetrator of racism
(37% did not). There is clearly a training need
in this area.

If educators are better trained to support all those involved
in a racist incident, it may build trust and lead to higher pupil
confidence in reporting.

11% of educator respondents said that they had encountered
difficulties in following up and reporting racist incidents in the
last year. Of these 11%, 28% noted difficulties in conversations
with parents. 1% of all educator respondents also highlighted
home as a barrier to teaching about racism and anti-racism in
their setting. Again, this appears to be an area in which more
support is needed.

Whilst there have been improvements, there is more work to be
done in terms of reactive work to racism, the same can be said in
terms of proactive work around racism and anti-racism.

There was significant variation in levels of understanding
amongst educators in terms of what anti-racism actually looks
like, with pupils calling for more proactive, ongoing, visible
education around the subject. 89% of educators felt that
anti-racism workshops would be beneficial for their pupils and
funded support must he made available in this area.

It is apparent that many educators have begun or continued
their journeys to hecoming pro-active anti-racist educators but
this is uneven (with some respondents actively opposing anti-
racist practice) and is often focused on school leaders and/or
passionate individuals and so work must continue in this area.
Whilst 7% of respondents said their settings had an anti-

racism policy and/or had anti-racism as part of their strategic
improvement plan, ensuring there is a clear commitment to

this work, many settings do not. Whilst anecdotally SRtRC staff
have seen the positive results of schools drafting their own
anti-racism policies (clearer understanding of what racism is and
the forms it can take; increased pupil, family and community
trust that the school takes racism seriously, better recording
and reporting etc.), there is little academic research in this area
and more work must be done to better understand the impact of
these policies.

% Children’s Commissioner for Wales (2023) Spothght Report: ‘Take it Seriously’: Children’s experiences of Racism within Secondary Schools. [Online].
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POLICY RECOMMENDATIONS

m Welsh Government should review the provision availahle
for staff working in education who experience racism

Educators with lived experience of racism highlighted
a perceived lack of support following incidents. Welsh
Government must review the support on offer and
consider how they can best improve or promote this to
ensure all educators have somewhere to turn.

Welsh Government should explicitly state how racism and
disclosures of racism fit into safeguarding duties

Safeguarding is rightly taken extremely seriously in
schools. In order to recognise the harm caused by
racism, the recognising, recording and reporting of
racist incidents must be seen as part of this duty. Welsh
Government can offer leadership in this area.

Welsh Government must clarify expectations around the
recording and reporting of racist incidents to allow for
consistency hetween local authority areas

The recording and reporting of racist incidents is
inconsistent across Wales with a lack of clarity around
the purpose and responsibilities of school leaders, local
authorities and Welsh Government. Guidance in this area
would encourage a better understanding of both duty
and purpose.

EDUCATIONAL PRACTICES

m All relevant stakeholders should continue to provide
ongoing training, resources and support materials for
educators
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REGOMMENDATIONS

P

7

Whilst there has clearly been progress in boosting the
confidence of educators in their anti-racist practice, this
is uneven between settings and even individuals within
those settings. Work must continue both at the initial
teacher training phase and through ongoing professional
development until active anti-racism becomes the norm.

As well as an uneven understanding of anti-racism, some
educators indicated a lack of confidence in following up
with perpetrators of racist incidents. It would be useful
to provide a set of support materials around handling
challenging conversations and a programme of learning
to encourage learning for long term change, rather than
simply handing out punitive consequences.

All relevant stakeholders should continue to offer
educators opportunities to hoost their own knowledge and
understanding of decolonised content

Educators have highlighted gaps in their own knowledge
when it comes to colonisation and the role of and impact
upon Wales. Training based around content, not simply
concepts, should be made available to ensure educators
have the subject knowledge needed to role model an
anti-racist approach to the topic they are teaching.

EE Funding must be provided to offer opportunities for direct

anti-racism work with children and young people

Whilst educators must be secure in their understanding
of racism and anti-racism, they cover a wide range of
topics and cannot be expected to be experts in every
field. Resources must be made available for educational
settings to access organisations or individuals with
expertise around anti-racism to be able to move them
further along their anti-racism journey.
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COMMUNITY AND PARENTAL ENGAGEMENT

consider how it can be utilised to support schools

m All schools must recognise the need to integrate
themselves within the local community and act
appropriately upon this

There can sometimes be a disconnect between school
staff and the area the school serves, particularly when
educators travel to the school from other areas. In order
to build community trust and a productive partnership,
school staff (particularly senior leaders) should carefully
consider how they actively integrate themselves

within the local community, rather than expecting the
community to come to them, and how this may build
trust, with the ultimate goal of creating strong links that
bring a broader range of perspectives and skills to school
life and enable an authentic curriculum, rooted in cynefin.
Schools must be aware of their outward facing authentic
anti-racism messaging and how this is communicated.

Anti-racism organisations and Estyn should share case
studies of effective strategies to involve families and
communities in anti-racism efforts

Educators have highlighted that racist attitudes amongst
children and young people can come from home and
that conversations around the topic can be difficult,
unproductive or even intimidating. More support needs
to be made available on this, particularly focusing on

real life experiences where families and communities are
effectively utilised to build an anti-racist setting. These
may include the proactive involvement of local people
from a range of backgrounds and experiences or support
or advice on how to frame tricky conversations, for
example.

More work must be done to explore how the Anti-racist
Wales Action Plan can complement the work being
done inschools

Whilst the ArWAP has specific actions in relation to many
areas of public life, it would be interesting to
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with engagement. There is a significant amount of

work happening to move Wales closer to becoming an
anti-racist nation by 2030, with many individuals and
organisations at different points of their anti-racist
journey. There must be opportunities for cross-sector
learning and sharing in order to encourage collaboration
and innovation to keep propelling Wales forward.

SUPPORT FOR PUPILS

All schools should craft and utilise meaningful, co-created,
child-friendly anti-racism policies and procedures

Pupils, particularly at secondary level, expressed
dissatisfaction with the ways in which racist incidents
were dealt with in school. It is vital that schools rebuild
trust through collaboratively developed anti-racism
policies that offer a shared definition of racism and
anti-racism and links to clear procedures for reporting,
recording, and responding to racism (including
consequences and related communication). A range of
reporting options must be made available to pupils and
may include buddy systems, reporting boxes, OR codes,
or safe spaces, for example. It is also important that these
policies are accessible to all in both format and content.

Schools must continue to teach critical thinking skills,
with a particular focus on questioning the motivation
of online sources

Whilst many schools actively teach critical thinking skills,
many children and young people (and adults!) can be
manipulated towards stereotyping and/or racist ideas
thanks to the framing of information and the language
used. This work must continue with renewed emphasis
to equip pupils with the skills to challenge received
information. It may be useful for educators to consider
how pupils can be the agents of their own learning in this,
highlighting and inspecting the sources they access most
frequently e.g. Tik Tok or gaming.
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Welsh Government must ensure all pupils have access to
mental health services and resources with a specific focus
on and understanding of racism and racial trauma

Children and young people and educators highlighted
the lack of support or confidence in supporting victims/
targets of racism after an incident has occurred. More
high quality resources and training need to be made
available to educators to enhance their understanding
of the impact racism can have on mental health and how
best to support anyone with lived experience of this. In
addition, children and young people should be able to
easily access expert mental health support. For some
children, trust in authority figures may be low and it is
likely to be helpful if the mental health professional is
relatable to them in some way (e.g. through ethnicity or
shared experience).

SUPPORT FOR STAFF

Welsh Government should provide further resources to
strengthen the support on offer for staff memhers who
experience racism

Staff who make up part of the Global Majority have
highlighted experiences of racism within school, whether
from colleagues, pupils or others, and, in some cases, a
feeling that there was not a sufficient response taken

by school leadership. Some also indicated that they felt
there was little support available to them. Whilst BAMEed
Network Wales runs popular Time to Talk sessions, these
are volunteer-run and situated in South Wales. This
informal support must be supported to thrive alongside
formal support, for example access to counsellors

with lived experience and deeper understanding of the
impact of racial trauma. It is our recommendation that
dedlicated funding is provided for a support programme
for education staff who experience racism, whether

this be through BAMEed Network; trade unions, local
authorities or any other partner.
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V.

o of educators surveyed feel confident or very
confident to recognise racist incidents in Racism s based on skin colour, religion
o their setting, compared to 487% in 2020.

nationality/immigration status and culture
with a particular focus on anti-Blackness,
Islamophobia, antisemitism, and anti-
Asian sentiment, although, according to
respondents, pupils in English medium
schools are far more likely to express
misconceptions around immigration

than those in Welsh medium schools and
children in Welsh language secondary

o of educators believe anti-racism training schools are V- likely to l.)e.targeted
o would be beneficial for the children or based on skin colour or religion, compared

young people in their setting. to other settings.

ONLINE SPACES '

Educators perceive a growing influence from
external forces e.g. online spaces and racist
attitudes from home.

N\ — D
T

Amongst younger children, racist incidents largely take the form of
leaving individuals out or highlighting difference in a derogatory way.

NOT EQUIPPED

Younger children are not always equipped
to describe difference (e.g. skin colour
orreligion) and so try to make sense
within their own frames of reference e.g.
chocolate buttons.

o of educators believe anti-racism
training would he heneficial for the
o staff in their setting.

Where a curriculum is piecemeal or
educators are tick boxing the teaching
of diverse experiences (e.g. just covering
Black trauma such as enslavement and

not Black excellence or experience), this
‘knowledge’ can be weaponised and used
to target pupils who make up part of the
Global Majority.
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CONSEQUENGES

There appears to be a significant

reporting gap at secondary school level The young people involved in the research
with pupils perceiving racism to be far want perpetrators of racism to face
stronger consequences.

more widespread than recorded by staff.

Racist incidents are Most incidents involving

more widespread older children include
amongst older children

stereotyping.

o of educators surveyed have received
anti-racism training in the past 12 months
o compared to 27% in 2020.

Whilst there is a developing understanding of anti-racism,
the implementation of an anti-racist approach within

E D U c AT I 0 N education settings is patchy and often reliant on a few

committed individuals.

The young people involved in the research
want more anti-racism education.

EDUCATORS 0

Amongst younger el o sppacr bt |
children, racist them fllowing aracist incident.
incidents largely take

the form of leaving

H m = Educator perceptions/experiences (or lack thereof)
individuals out or

of racism can lead to minimisation of incidents or

highlighting diﬁerence even staff as perpetrators.
ina derogatory way.
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FINAL THOUGHTS

Whilst it is clear that there are still many individuals (hoth adults and children) experiencing
racism in education, we can be certain that racism and anti-racism are more clearly on the
agenda in many settings.

If we are to make positive change in the fight against racism, we must keep up momentum
through ongoing training, deeper conversations and co-created actions.

Whilst this report seeks to build a picture of what racism and anti-racism looks like on the
ground across education settings in Wales, further research is required, particularly around
the role, impact of and building positive relationships with parents and families, the roots of
national stereotypes and how children/young people are being influenced by these, and the

power and impact of pupil-led anti-racism policies.
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APPENDIX A
SRTRC WALES EDUCATORS SURVEY

Thank you for taking the time to take part in this

Show Racism the Red Card Wales survey.

This survey is part of our longer term, ongoing research and is aimed at deepening Show Racism the
Red Card Wales’ understanding of what racism and anti-racism looks like in education in Wales and
enabling us to set informed priorities for the future.

This survey is for anyone in Wales who works or volunteers in an educational setting for children and
young people e.g. teachers, senior leaders, governors, lunchtime supervisors etc.

The results will be collated in a publicly available report but all participants will remain anonymous.
By completing the survey, you are giving your consent for your data to be used. You may withdraw
this consent at any time by emailing katemills@theredcardwales.org.

As this is a survey that looks specifically at racism, it may be triggering for those with lived

experience. Alist of support can be found at: https://nabs.org.uk/specialist-mental-health-support-

for-those-impacted-by-racism/
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SECTION1 3

YOU AND YOUR SETTING [71 Doyouhave any additional responsibilities?

m Which local authority do you work/volunteer in? (writein)

(Drop down - 22 local authorities in Wales listed)
m How would you define your ethnicity/heritage?

(E.g. Welsh Somali; White British)
m What type of setting do you work/volunteer in?
(write in)
@ Welsh-medium Primary School
@ English-medium Primary School
° _ § m Is your setting?
@ Dual-stream Primary School

@ Welsh-medium Secondary School

@ Rural
@ English-medium Secondary School @ Suburban
@ Dual-stream Secondary School @ Urban
@ Pupil Referral Unit @ Unsure
@ Special Education School
@ Independent School
@ College m How would you describe the living standards in the area
@ 3-18 Through School around your setting?
@ Faith School
@ Deprived
(many need assistance or cannot afford the basics to get by)
m What is your role within your setting? @ Somewhat deprived
(some need assistance or cannot afford the basics to get by)
@ Teacher @ Neither deprived nor affluent
@ Senior Leader (most can afford the basics to get by but may not have access to luxuries)
@ Teaching Assistant (all levels) @ Somewhat affluent
@ Lunchtime Supervisor (most can afford the basics and some have access to luxuries)
@ Governor @ Affluent
@ Administrative (most can afford both the basics and luxuries)
@ CEstates @ Both deprived and affluent
@ Lecturor (some can afford basics and luxuries; some cannot afford the basics or luxuries)
@ Pastoral
@ Other

45



DANGOS Y CERDYN COCH I HILIAETH F?  SHOW RACISM THE RED CARD

SECTION 2

UNDERSTANDING EXPERIENCES OF RACISM

m Has a child/young person in your setting been targeted,

m Has a child/young person in your setting expressed
misconceptions or stereotypes relating to any of the
characteristics helow over the last 36 months?
Select all that apply.

@ Skin colour

@ Religion (including antisemitism)
@ Nationality

@ Culture

(including cultural Judaism and Gypsy, Roma and Travelling cultures)
@ Immigration status
@ None of the above
@ Unsure

m Has an adult in your setting expressed misconceptions
or stereotypes relating to any of the characteristics
below over the last 36 months? Select all that apply.

@ Skin colour

@ Religion (including antisemitism)
@ Nationality

@ Culture

(including cultural Judaism and Gypsy, Roma and Travelling cultures)
@ Immigration status
@ None of the above
@ Unsure
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treated differently or unfairly, or bullied based on any
of the characteristics helow over the last 36 months?
Select all that apply.

@ Skin colour

@ Religion (includingantisemitism)
@ Nationality

@ Culture

(including cultural Judaism and Gypsy, Roma and Travelling cultures)
@ Immigration status
& None of the above
@ Unsure

m Has an adult in your setting heen targeted, treated

differently or unfairly, or bullied hased on any of the
characteristics helow over the last 36 months?
Select all that apply.

& Skin colour

@ Religion (includingantisemitism)
@ Nationality

@ Culture

(includling cultural Judaism and Gypsy, Roma and Travelling cultures)
@ Immigration status
@ None of the above
@ Unsure

m How would you define racism?

(write in)
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E Have you ohserved, responded to, or had a child/young
person report a racist incident in the last 12 months?

@ Yes

@ No

@ Unsure

@ Not applicable
@ Other (writein)

m Please hriefly descrihe what happened:
(optional write in)
[E Have you ohserved, responded to, or had a adult reporta

racist incident in the last 12 months?

@ Yes

@ No

@ Unsure

@ Not applicable
@ Other (writein)

m Please hriefly descrihe what happened:

(optional write in)
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SECTION3

TRAINING AND CONFIDENGCE

m Have you received any anti-racism training in the past
12 months?

@ VYes
& No
@ Unsure

m If you answered ‘Yes’ to Question 01, please provide
details of training provider, length of delivery and
content covered:

(optional write in)

m How confident do you feel in recognising incidents of
racism in your setting?
(1= not at all confident and 5 = extremely confident)

m How confident do you feel in challenging incidents of
racism in your setting?
(1= not at all confident and 5 = extremely confident)

m Do you feel well trained to effectively support a target/
victim of a racist incident?

@ VYes
& No
& Unsure

m Do you feel well trained to effectively deal with
and support a perpetrator of racism?

@ VYes
& No
@ Unsure
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E Do you feel well trained to report and record a racist
incident?

@ VYes

@ No
& Unsure

m Do you feel well trained to follow-up with parents or
guardians if a racist incident takes place?

@ VYes

@ No
& Unsure

E In the past 36 months, have you faced any difficulties
when recognising, responding to, reporting or
following-up suspected racist incidents?

@ VYes

@ No
& Unsure

m Please provide more information:

(optional write in)

SHOW RACISM THE RED CARD ™
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SECTION4

ANTI-RACISMIN YOUR SETTING

m What do you believe the challenges are when educating
children and young people ahout racism and anti-racism?
Select all that apply.

@ Teacher knowledge and understanding of racism
and anti-racism

@ Teacher confidence in talking about racism and
anti-racism

@ Lackof time

@ Lack of resources

@& Parental/home influence

@ Lack of buy-in from school leadership
@ Racist views amongst staff

@ Externalinfluences e.g. social media, politics,
global events

@ There are no challenges
@ Other (writein)

m What does anti-racism look like in your setting?

(optional write in)

m Are you aware of the recommendations made hy
the Black, Asian and Minority Ethnic Communities,
Contributions and Cynefin in the New Curriculum
Working Group led by Professor Charlotte Williams?

@ VYes
@& No
@ Unsure

49

m Are you confident in your understanding of how anti-

racism fits into the curriculum, particularly in the
context of Gynefin?

@ Not at all confident
@ Somewhat confident
@ Confident

@ Not applicable

@ Other (writein)

m What training do you helieve would benefit you in your

specific role?
Select all that apply.

@ Recognising racism

@ Challenging racism

@ Reporting racism

@ Supporting those involved in a racist incident
@ Language and terminology

@ Anti-racism as a whole school approach

@ Having difficult conversations

@ Decolonising the curriculum

@ Resources audit

@ Anti-racism action planning

@ Social media and anti-racism

@ Current events and counter-narratives

@ Understanding the impact of racism and racial trauma
@ Privilege and bias

@ None of the above

@ Other (writein)
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m Do you think anti-racism workshops would he heneficial
for the children/young people in your setting?

@ VYes
@& No
@ Unsure

EE Do you think anti-racism training would be heneficial for
the adults in your setting?

@ Yes
@ No
@ Unsure
m Any other comments:
(optional write in)
E If you would be interested in a follow up interview,

please leave your name and email address here:

(optional write in)

%0
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ADDITIONAL DATA

m Which local authority do you work/volunteer in?

@ Blaenau Gwent County Borough Council 13
@ Bridgend County Borough Council 13 |
@ Caerphilly County Borough Council |
@ Cardiff Council « 1
@ Carmarthenshire County Council 17 -
@ Caredigion County Council o4 |
@ Conwy County Borough Council 2 [
@ Denbighshire County Council 2% R
@ Flintshire County Council 2 R
@ Gwynedd Council 1o | IR
@ Isle of Anglesey County Council I |
@ Merthyr Tydfil County Borough Council 14 |
@ Monmouthshire County Council e 00|
@ Neath Port Talbot County Borough Council 20 R
@ Newport City Council 14 |
@ Pembrokeshire County Council 03 |
@ Powys County Council 14 |
@ Rhondda Cynon Taff County Borough Council 17 [
@ CGity and County of Swansea c 0 ]
@ Vale of Glamorgan County Borough Council 5 N
@ Torfaen County Borough Council o R
@ Wrexham County Borough Council 1o |
0 2% 50 75 100 125 150 175 200

ol
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m What type of setting do you work/volunteer in?

@ Welsh-medium Primary School % TN
@ English-medium Primary School ol
@ Dual-stream Primary School o6 i
@ Welsh-medium Secondary School 0
@ English-medium Secondary School ol 2000
@ Dual-stream Secondary School 7 |
@ Pupil Referral Unit o |
@ Special Education School |
@ Independent School o |
@ College 4 I
@ 3-18 Through School o |
@ Faith School o4 |
@ Other or |§
0O % 50 75 100 5 B0 5 200 26 260 275 800

m What is your role within your setting?

© Teacher - | W W W O O O A
@ Senior Leader us [
@ Teaching Assistant (all levels) s |
@ Lunchtime Supervisor o |
@ Governor % N
@ Administrative i |
@ Estates 00
@ Lecturer o |
@ Pastoral |
@ Other 18 [
0O 2% 80 75 100 15 80 175 200 225 250 275 300
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m Do you have any additional responsibilities?

62 respondents (12%) answered Lead for this question.

Racism Lead L=
&5

Humanities Lead ©

IGT Lead

RSE Diversity Lead ; )

Lead Assessment Lead H f Y i
Head of Department ead of Yea
AOLE Lead

m How would you define your ethnicity/heritage? E.g. Welsh Somali; White British)

199 respondents (37%) answered White British for this question.

Black British % White Scottish

@ s Paki Asian White English
White & ) British —~
Welsh British/European her - Ca

83
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EE Is your setting:

o Furd 1 N N N
@ Suburban | O O N N N N
@ Utben o I N N
@ Unsure 2
@ Other 23 N

0 % 50 75 100 125 160 175 200

m How would you describe the living standards in the area around your setting?

@ Deprived o NI
@ Somewhat deprived os
@ Neither deprived nor affluent s [
@ Somewhat affluent s
@ Affluent +s N
@ Both deprived and affluent 7
@ Other 7 |
0 25 50 75 100 125 150 175 200

@ Deprived (many need assistance or cannot afford the basics to get by) @ Somewhat deprived (some need assistance or cannot afford the basics to get by)
@ Neither deprived nor affluent (most can afford the basics to get by but may not have access to luxuries) @ Somewhat affluent (most can afford the basics and some have access to luxuries)
@ Affluent (most can afford both the basics and luxuries) @ Both deprived and affluent (some can afford basics and luxuries; some cannot afford the basics or luxuries)

m Has an adult in your setting expressed misconceptions or stereotypes relating to any of the characteristics helow over the last
36 months? Select all that apply.

@ Skin colour 0 [
@ Religion” 7e. | N N N

@ Nationality . ]

@ Culture” 50 | O

@ Immigration status o [

@ None of the above s |

@ Unsure o I

0 25 50 % 100 125 160 175 200 225 260 275 300

@ nReligion (including antisemitism)
@ Culture (including cultural Judaism and Gypsy, Roma and Travelling cultures)
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EE Has an adult in your setting expressed misconceptions or stereotypes relating to any of the characteristics helow over the last
36 months? Select all that apply.

@ Skin colour e |GGG
@ Religion® 0 NG
@ Nationality 2 |
@ Culture* 2 T
@ Immigration status 3 R
@ None of the above 20 NN
@ Unsure i @00 ]
0O 25 50 75 100 25 60 5 200 225 250 215 300

m Has a child/young person in your setting been targeted, treated differently or unfairly, or bullied based on any of the
characteristics below over the last 36 months? Select all that apply.

& Skincolour - N N
@ Religion® o NI
@ Nationality 7
@ Culture® N | |
@ Immigration status % R
@ None of the above e |
@ Unsure os [T
O 2% 50 75 100 5 0 155 200 25 2650 275 300

m Has a child/young person in your setting heen targeted, treated differently or unfairly, or bullied based on any of the
characteristics helow over the last 36 months? Select all that apply.

@ Skin colour 2 R
@ Religion® 16 [l
@ Nationality 19
@ Culture® 16 i
@ Immigration status 03 |
@ None of the above ool
@ Unsure e 0000 |
0 50 100 160 200 260 800 860 400

@ Religion (including antisemitism)
@ Culture (including cultural Judaism and Gypsy, Roma and Travelling cultures)
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m How would you define racism?

149 respondents (28%) answered skin colour for this question.

RacismLead « Colour orrace %
Different colour // Treated
@ A SKIN differently
Q Colour or religion GOLou R ¢ Race/culture
Colour or nationality .
Person or people j Ethnic group
Person due to their skin
[E] Have you ohserved, responded @ VYes 194
to, or had a child/young person @ No 301
report aracist incident in the o
last 12 months? Unsure ° 36% Yes
@ Not applicable 17
Other 05 57%No
m Please briefly describe what happened?
65 respondents (34%) answered child for this question.
Black children Racist slur
Pupil - monkey

@ Younger child

Race
child Parents of all pupils
Children being unkind

Child’s skin "
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Have you observed, responded @ Yes 46 0
to, or had a adult report a racist @ No 436 09% Yes
incident in the last 12 months?
Unsure 24
@ Not applicable 26 82% No
E Please hriefly describe what happened?
8 respondents (18%) answered pupil for this question.
Member of staff
Childin

\ Agency member Yyear

Staff lnnet!ngl:egr «
7 G

Q Racist to amember R ) Raci;term
ounp v stat acist words
Terminology used by a member
Teacher Student Adult
m Have you received any anti- @ VYes 206
racism training in the past @ No 299
12months? Unsure o 39% Yes
55% No

o7
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m If you answered ‘Yes’ to Question 17, please provide details of training provider, length of delivery and content covered:

T1respondents (35%) answered training for this question.

Darpl training

@ Online training
Red
card Training on racism

Racism curriculum

Training course Training
. . from
Day training DARPL

Antiracism {|

[] How confident do youfeel @ Levels IS 161
in recognising incidents of o levels T 225
racism in your setting? @ Lovel3 L 0
) b &b 4B e @ Llevel2 B 18
4,04 Average rating @ Levell | 1

PIi] How confident do you feel o levels S 163
in challenging incidents of o level4 T 189
racism in your setting? @ Lovel3 S o
* R K KT O leel2 [N 4
3.84 Average rating @ levell B f
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Do you feel well trained to @ VYes 213
effectively support a target/ @ No 175 40% Yes
victim of aracist incident? Unsure w
33% No
m Do you feel well trained @ VYes 194
to effectively deal with @ No 108 36% Yes
and support a perpetrator 0
of racism? Unsure
37%No
E Do you feel well trained to @ VYes 363
report and record a racist @ No 97 68% Yes
incident?
meiden Unsure 2 18% No
m Do you feel well trained to @ VYes 216
follow-up with parents or @ No 193 41% Yes
guardians if a racist incident -
takes place? Unsure
36% No
In the past 36 months, have @ VYes 59
25 onths, 41% Yes
you faced any difficulties @ No 336
when recognising, responding Unsure 20
to, reporting or following-up u
suspected racist incidents? @ Notapplicable o7
36% No
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m Please provide more information:

14 respondents (22%) answered reported for this question.

Racist incidents

Racism Racist comments
Child who

@ had racist

Actions as

beingracist  INCidents are not

Difficult Racist behaviour School

Racist work Child
Parents i::.
Racist slurs

Pupils 72

M Incidents with the perpetrator

m What do you helieve the challenges are when educating children and young people ahout racism and anti-racism?

Select all that apply.

@ Teacher knowledge and
understanding of racism and
anti-racism

@ Teacher confidence in talking
about racism and anti-racism

@ Lack of time
@ Lack of resources
@ Parental/home influence

@ Lack of buy-in from school
leadership

@ Racist views amongst staff

@ Externalinfluences e.g. social
media, politics, global events

@ There are no challenges
@ Other (writein)

60

288

a7 | N N

oo [
oy

a7 | O N N
4 I

48 [
3c | I B |
i |
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SHOW RACISM THE RED CARD ™

m What does anti-racism look like in your setting?

85 respondents (16%) answered school for this question.

School assemblies

Anti- racist

Diversity of
the school

Racismresources
Inclusive school

m Are you aware of the recommendations @ Yes
made hy the Black, Asian and Minority @ No
Ethnic Communities, Contributions and Unsure
Cynefin in the New Curriculum Working
Group led by Professor Charlotte @ Other

Williams?

Are you confident in your @ Notall confident
understanding of how anti-racism fits
into the curriculum, particularly in the

context of Cynefin?

@ Somewhat confident
Confident

@ Not applicable
Other

61

Racism policy

Paren_ts

77 72
M Days such as Show Racism
153
- 29% Yes
87
4
54% No
104 36%
- Not all
. confident
7 51%
05 Somewhat
confident
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E] What training do you helieve would henefit you in your specific role? Select all that apply.

@ Recognising racism o1 | N R

@ Challenging racism v | [

@ Reporting racism o4 | N N I O

@ Supporting those involved ina 2o | I N N N O N
racist incident

@ Language and terminology o | | | | 0 | 1 ! ! 1 ]

@ Anti-racismas awhole schoolapproach 222 [N

@ Having difficult conversations ol | | [ 0 ! 1 1 ]

@ Decolonising the curriculum c 0 | [ ]

@ Resources audit o4 [

@ Anti-racism action planning m2

@ Social media and anti-racism =

@ Current events and counter-narratives s [

@ Understanding the impact of racism and o
racial trauma

@ Privilege and bias ool

@ None of the above 7 R

@ Other (write in) i |

0 25 50 % 100 125 160 175 200 225 260 275 300

Do you think anti-racism @ VYes 478
ER Doy 8% No
workshops would be @ No 18
heneficial for the children/
. . Unsure 41
young people in your setting?
89% Yes
Do you think anti-racism @ Yes 473
EE] Doy 8% No
workshops would be @ No 18
heneficial for the children/
. . Unsure 4
young people in your setting?
89% Yes
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SHOW RACISM THE RED CARD ™

m Any other comments?

19 respondents (20%) answered needed for this question.

Staffmember ()

@ it
Racism
QD education

Training for hoth staff

63

Racism is wrong %

Welsh
\ Racismtraining government

Racism as a child

Working
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APPENDIXB

SCHOOL A SURVEY

m What Year Group are youin?

VI
& Y8
QY9
@ Y0
o Y

@ Staff
[i7] Whatis your gender?

(writein)

m What is your ethnicity?

(writein)

m Do you think that racism exists at (school name redated)?

@ VYes
& No
@ Unsure

m If yes, was this racism based on

@ Skin colour
@ Religion
@ Nationality
@ Culture
@ Other

64

SHOW RACISM THE RED CARD ™

m Have you witnessed racism at [school name redacted]
in the past year?

@ VYes

@ No
& Not Sure

m If yes to 06, please share details (if you are comfortable to):

(write in)

m Have you experienced racism yourself?

@ VYes

@ No
& Not Sure

EE If yes to 08, please share details (if you are comfortable to):

(write in)

m Have you ever heen racist yourself?
@ Yes

@ No
& Not Sure

m If yes to 010, please share details (if you are comfortable to):

(writein)

-

/
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SHOW RACISM THE RED CARD ™

m Do you think the school does:

@ Too much work on racism
@ Enough work on racism

@ Not enough work on racism

m Is there anything we as a school could do better to
challenge racism?

(write in)

m Are there any actions, projects or ideas that you would like
to see the Anti-Racism Ambassadors working on?

(write in)

SCHOOL B SURVEY

m Have you witnessed racism at [school name redacted] in
the past year?

@ VYes
@ No
& Unsure

m If yes, was this racism hased on any of the helow choices?

& Skin colour
@ Religion
@ Nationality
& Culture
& Not sure
@ Allofthem

65

m Have you ever experienced racism yourself?

@ VYes

@ No
& Unsure

m If yes, was this racism hased on any of the helow choices?

@ Skin colour
@ Religion
@ Nationality
@ Culture
@ Notsure
@ Allof them

m Do you think racism exists at [school name redacted]?

@ VYes

@ No
& Unsure

m Do you think the school does:
& Too much work on racism

@ Enough work on racism

@ Not enough work on racism

Schools C and D held informal feedback sessions and shared
comments with SRtRC staff.
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APPENDIX G

What is racism?
What does racism look like?
Why might people say or do racist things?
What is immigration?

Why might people move?
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THANK YOU

Thank you to all those who bhravely shared their experiences with the Show Racism
the Red Card team and pupil researchers. We hope that these findings provide a point
of reflection and set out the next steps to furthering our collective aim of creating an
anti-racist education systemin Wales. It is not enough to be non-racist - we must he
active in our anti-racism.



Getin
touch

For any further support or advice,
please contact us at:

wales@theredcard.org
02920 236057

@ [theredcardwales

Design credit: Many thanks to Carl
Francis of Think86design for providing
the design for this report.




